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INTRODUCTION
• Positive peer relationships and interactions are 

an essential component of children’s 

development of social skills.1

• Many students who stutter report negative peer 

reactions and subsequent difficulty with social 

and emotional functioning. 

• Students who stutter are considered less 

popular than their fluent classmates and are at 

increased risk of experiencing peer rejection 

and feelings of loneliness.2

• Students who stutter can be fearful of stuttering 

in conversation and avoid initiating 

conversation.2

• Support groups are beneficial to adults who 

stutter and may foster improved peer 

interactions among support group participants.

• Adults who attended support groups reported 

higher self-esteem, self-efficacy, and life 

satisfaction, and lower internalized stigma.3 

• The efficacy of support groups has never been 

evaluated with children

OBJECTIVE
To investigate whether a 1-day workshop/ support 

group would be feasible with school-age students 

who stutter and improve their perceptions of 

emotional support, peer rejection, and 

interpersonal relationships. 

METHODS
Seven students who stutter and their parents 

attended the workshop held at the University of 

Delaware’s health science campus. Data were 

collected from six students.  

The 8-hour workshop consisted of five 50-minute 

sessions with 10-minute breaks in between each 

session.  All of the sessions consisted of 

interactive whole-group discussion, small-group 

exercises, and drawing and/or writing activities. 

During sessions, students discussed the 

following topics: Speech production and 

stuttering, bullying and coping strategies,  fear 

and other emotions associated with stuttering, 

and mindfulness as a means to control such 

emotions.

Participants completed self-report questionnaires 

at 3 time points: upon arrival to the workshop, 

immediately after completion of the workshop, 

and 4 weeks following the workshop.  The 

students completed three measures related to 

interpersonal relationships:

1. NIH TOOLBOX Emotional Support short form 

7a

2. NIH TOOLBOX Perceived Rejection short 

form 5a

3. PROMIS Pediatric- Peer relationships

RESULTS
Feasibility:

Six students attended the workshop, and the 

workshop was logistically feasible for them. The 

content received good feedback and engagement, 

and the students reported enjoying it. However, 

extensive advertising was required to enroll these 

six students. 

Peer Relationship Questionnaires:

Because of the small sample size and 

heterogeneity of scores, descriptions of individual 

scores are presented below.

• Individuals reported normal or better 

functioning on each of the psychosocial 

measures, compared with the general 

population of same-age children.

• Analyses (not shown) did not reveal any group-

level change on any measure between the pre 

and post testing sessions 

• Individual scores varied dramatically.

DISCUSSION 

AND CONCLUSIONS
• Dramatic score changes were detected for 

some students; we believe that these changes 

reflect either a a more honest report at post test 

or an inability to comprehend the questions and 

provide a reliable report

• The two eldest participants, P5 and P6, seem 

to present more reliable responses 

• Both P5 and P6 demonstrated notable 

improvements (4-6 T-score points) in their 

scores on the PROMIS peer relationships 

survey 

• A one-day workshop is feasible and may foster 

the interpersonal relationships and social 

development of school-aged students who 

stutter 

DIRECTIONS FOR FUTURE 

RESEARCH
• In order to assess the effectiveness of similar 

workshops in the future, qualitative 

assessments and parent reports would be 

useful when working with younger students 

who may not be valid self-reporters.

Subject Gender Age Grade

P1 F 8;5 3

P2 F 8;5 3

P3 M 9;0 3

P4 M 9;3 3

P5 F 9;5 4

P6 F 10;9 5

Lack of 
Positive Peer 
Relationships

Loneliness, 
peer rejection, 

reduced 
emotional 
support

Academic 
hardships, 

social anxiety

Measure Pre 

(T score)

Post 

(T 

score)

Is the 

“Pre” 

score 

elevated?

(- 1 SD)?

Is the post-pre 

change score 

clinically 

significant (+/-

0.5 SD)?

NIHTB 

Emotional 

Support

P1 (8;5) 45.2 -- No N/A

P2 (8;5) 55.5 >64.2 No Yes –

Improvement

P3 (9;0) 46.7 -- No N/A

P4 (9;3) 49.8 51.5 No No

P5 (9;5) -- 45.2 No N/A

P6 (10;9) >64.2 64.2 No No

NIHTB Peer 

Rejection 

P1 (8;5) 48.2 32.8 No Yes – Decline

P2 (8;5) 48.2 22.8 No Yes – Decline

P3 (9;0) 52.8 -- No N/A

P4 (9;3) 62.5 62.5 No No

P5 (9;5) 62.5 56.0 No Yes – Decline

P6 (10;9) 62.5 62.5 No No

PROMIS Peer 

Relationships

P1 (8;5) 44.3 37.2 No Yes – Decline

P2 (8;5) -- 39.0 No N/A

P3 (9;0) 54.3 -- No N/A

P4 (9;3) 44.4 41.9 No No

P5 (9;5) 49.5 55.9 No Yes –

Improvement

P6 (10;9) 54.8 58.7 No No
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