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Executive Summary 
 

The Office of Educational Assessment (OEA) in collaboration with the First Year Seminar Director, 
conducted the assessment of the First Year Seminar (FYS), that occurred in Fall 2009 at the University of 
Delaware.  The purpose of the assessment was to generate information about the program’s impact and 
success, as well as to gather information that could lead into the enhancement of the FYS and the first 
year experience, in general.  Furthermore, this report contributes to the body of knowledge about UD 
first year students and their needs as they begin their college career.  Finally, the purpose of this study is 
to provide data that will inform the decision making about further development and implementation of 
the most beneficial first year experience for new UD students which includes the FYS and other 
programs associated with the first year experience.  

Recommendation 1: Design the FYS around common FYE learning goals connected to General 
Education and ensure the consistency of the FYS delivery across the courses. The inconsistency of the 
FYS delivery still remains, which is being noted by the students who are recommending for the FYS to 
not only be consistent in its’ activities, but also the amount of work required for a pass/fail course. It is 
evident that the number of assignments in courses vary from none to more than seven in some of the 
courses.  This recommendation is consistent with the recommendation 3 from the Fall 2008 report on 
the FYE pilot.  If the purpose of the course is to also orient freshmen to the UD educational experience, 
All FYE’s learning outcomes regardless of faculty delivery should be consistent and directly connected to 
UD General Education goals.  

Recommendation 2: Train faculty and peer mentors on best practice teaching methods related to the 
FYE type programs. For students, the least valuable component of their FYS was making a connection 
with their faculty member. Connection to the faculty member was one of the most important and costly 
changes implemented into this new FYS model.  Yet many students reported that making a connection 
with a faculty was not as valuable as learning about the academic expectations and UD resources. 
Perhaps a focused training session addressing best practices in teaching first year students in programs 
such as FYS would assist faculty in identifying ways to connect with their students while simultaneously 
assisting them in achieving the FYE learning goals.  

Recommendation 3: Make FYS topics and activities more relevant and purposeful, and higher stakes 
for students. Students noted that the FYS could be more relevant and purposeful. A majority of them 
believe that connecting with other freshman should be one of the primary purposes of the FYS. In 
addition, the majority of students reported that exploring majors and academic opportunities at UD, as 
well as gaining the academic skills needed to succeed at UD should be the most important purposes for 
the FYS. Many of students’ comments reflected the need for more engaging classes including hands-on 
activities and discussion, and more interaction with classmates, peer mentors, and faculty. Students also 
suggested that classes should provide support regarding transition and adjustment to college life. In 
addition, many students reported that the FYS should cover more relevant topics, such as information 



about the resources available to help them succeed academically at the University of Delaware. 
Students also reported that considering the amount of work the course required, it should have been 
graded A-F not pass fail.i 

Recommendations for the First Year Experience in general and to the FYE Steering Committee 

Recommendation: Identify ways to introduce students to Undergraduate Research, Service Learning 
and Study Abroad. While many students are familiar with or have used resources such as the Library, 
Student Health Services and an Academic Advisor, they appear to be less familiar with Undergraduate 
Research, Service Learning and Study Abroad.  These UD resources are hallmark programs that increase 
student engagement and are also at the core of the UD strategic plan “Path to Prominence.” While 
many students indicate they intend to engage in these opportunities, it may be important to begin 
thinking about a structured way of introducing freshman students to activities and therefore resources 
associated with one of the biggest priorities for undergraduate education at UD.  

I.  Introduction 
 

The Office of Educational Assessment (OEA) in collaboration with the First Year Seminar Director, 
conducted the assessment of the First Year Seminar (FYS), that occurred in Fall 2009 at the University of 
Delaware.  The purpose of the assessment was to generate information about the program’s impact and 
success, as well as to gather information that could lead to the enhancement of the FYS and the first 
year experience, in general.  Furthermore, this report contributes to the body of knowledge about UD 
first year students and their needs as they begin their college career.  Finally, the purpose of this study is 
to provide data that will inform the decision making about further development and implementation of 
the most beneficial first year experience for new UD students which includes the FYS and other 
programs associated with the first year experience.  
 

The assessment of the program was conducted by the professional staff in the Office of Educational 
Assessment in collaboration with the FYS Faculty Director.  The following questions were of interest and 
explored through the on-line questionnaire: 

1. What are students’ perceptions about their relationship with faculty, peer leaders, and peers? 
a. Have relationships been formed? What is the impact of FYS on forming those 

relationships? 
b. Importance and quality of relationships with faculty, from student perspective? 

2. How familiar are freshman students with key UD resources upon completion of their first 
semester at UD? 

a. What resources at UD are students familiar with? 
b. What resources have students used their first semester? 

 
3. To what extent do FYS and other campus activities contribute to students’ achievement of the 

FYE learning goals, from students’ perspective? 
 



4. What are students’ perceptions about the value of FYS (socially and academically) in their first 
semester at UD? 
 

5. What opportunities have freshman students identified as crucial activities in helping them 
become a “contributing global citizen” as defined by UD community and to what degree have 
they engaged in learning about opportunities that will help them become global citizens?  

 

II.  Methodology  
 

The Office of Educational Assessment developed and implemented an on-line questionnaire to answer 
the questions posed about the first year experience. The on-line questionnaire was distributed by the 
FYS staff to all UNIV FYS sections and a slightly modified version of the survey was sent to departmental 
first year seminars by the OEA faculty director. 

Rate of Return  

A total of 1,191 freshmen (31.2 % of all enrolled freshman in Fall 2009) participated in the survey. Of the 
1,636 students enrolled in the UNIV FYS sections 863 (52%) students completed the online 
questionnaire. The survey was also sent to students in departmental first year seminars and 328 
(15.05%) students responded.  The particle responses to the survey, meaning the incomplete 
submissions have been recorded and are part of this report, which explains a varying total number of 
responses in some survey questions.  

III.  Questionnaire Results  
SECTION 1: DEMOGRAPHICS 

About 5% of the respondents from the UNIV FYS survey identified themselves as international students. 
Females were the majority of the respondents where 73% identified as female, 26% as male, and less 
than 1% of respondents preferred not to disclose their gender. The majority of the respondents 
identified themselves as Caucasian (80%), followed by 8% of students selected Asian, 5% Hispanic, and 
4% Black. Less than one percent (2 students) identified themselves as American Indian. Students were 
not required to disclose what racial and / or ethnic group they identify with, and 2% of student 
respondents did not disclose this information. About 2% of respondents selected “other” as an option. 

1. Are you an international student? 

Answer   
 

Response % 

Yes   
 

41 5% 

No   
 

822 95% 

Total  863 100% 
 



2.  Gender: 

Answer   
 

Response % 

Female   
 

631 73% 

Male   
 

228 26% 

Prefer not to disclose   
 

4 0% 

Total  863 100% 
 

3.  Please identify the racial or ethnic group with which you identify: 

Answer   
 

Response % 

American Indian (Alaskan Native)   
 

2 0% 

Asian (Pacific Islander)   
 

65 8% 

Black (African American)   
 

36 4% 

Caucasian (non-Hispanic)   
 

690 80% 

Hispanic (Latin American)   
 

43 5% 

Other   
 

14 2% 

Prefer not to disclose   
 

15 2% 

Total  865 100% 
 

SECTION 2: FIRST YEAR SEMINAR RESULTS 

I. FYS OUTCOMES 

Connecting to the faculty and peer mentor 

Most students (69%) agreed or strongly agreed that as a result of their FYS they feel connected with 
another (non-UNIV) UD faculty member, and 26% of students did not feel that connection.  5% of 
students indicated they did not have the opportunity to form a relationship with a UD faculty member 
(not including FYS instructor).  

The majority of students (61%) reported being connected to their FYS faculty instructor as a result of the 
FYS, 32% did not feel connected, and 7% indicated they did not have the opportunity to form the 
relationship with their FYS faculty instructor.  While a majority of students reported feeling connected to 
their FYS faculty instructor, students seem to feel more connected to another UD faculty member.  

Students were also asked to indicate whether they feel connected to the upper-class UD student (Peer 
Mentor) who helped teach their FYS class.  The majority of students (66%) indicated they feel connected 
to their Peer Mentor, 29% indicated they do not feel connected, and 5% did not have the opportunity to 
form the relationship. 



When comparing responses to the departmental FYS survey, most students (60%) also agreed or 
strongly agreed that they feel more connected with another (non-UNIV) UD faculty member, and 26% of 
students did not feel a connection.  14% of students indicated they did not have the opportunity to form 
a relationship with a (non-UNIV) UD faculty member. 

Compared to the UNIV FYS students, only (39%) of departmental FYS students reported feeling 
connected to their FYS faculty instructor as a result of the FYS, a difference of 22%.  35% indicated they 
did not feel connected and 26% said they did not have the opportunity to form a relationship with their 
FYS instructor. 

In contrast to the UNIV FYS students, only 27% of departmental FYS students reported feeling connected 
to their Peer Mentor, 31% did not feel connected, and 42% of students indicated they did not have the 
opportunity to form the relationship. This is not surprising because many of the departmental FYS do 
not have Peer Mentors.  

When examining the open-ended questions on suggestions for improvement, the departmental FYS 
responses included a greater number of suggestions (12% of responses) for the FYS to include more 
opportunities to connect with the faculty instructor than the UNIV FYS suggestions.  This supports the 
previous results where the departmental FYS students reported feeling less connected with the FYS 
faculty instructor and thus suggested improvements for more opportunities to connect with them in the 
feedback section.  The UNIV FYS included less feedback about suggestions for the faculty instructor (2% 
of responses) and on the other hand indicated they would like more time with the Peer Mentor and 
prefer a Peer Mentor to teach the course (5% of responses).   

 

 As a result of my First Year Seminar (FYS)...  

UNIV FYS Strongly 
Agree Agree Disagree Strongly 

Disagree 

Did not have the 
opportunity to 
form a 
relationship 

Responses Mean 

I feel connected to 
my FYS faculty 
member 

13% 48% 21% 11% 7% 806 3 

I feel connected to 
at least one other 
UD faculty 
member 

15% 54% 20% 6% 5% 801 3 

I feel connected to 
the Peer Mentor 
who helped teach 
my FYS class 

14% 52% 21% 8% 5% 802 3 

 



Departmental FYS Strongly 
Agree Agree Disagree Strongly 

Disagree 

Did not have 
the opportunity 
to form a 
relationship 

Responses Mean 

I feel connected to 
my FYS faculty 
member 

9% 30% 23% 12% 26% 327 2 

I feel connected to at 
least one other UD 
faculty member 

11% 49% 19% 7% 14% 328 3 

I feel connected to 
the Peer Mentor or 
teaching assistant 
who helped teach 
my FYS class 

5% 22% 20% 11% 42% 325 2 

 

Enhancing critical thinking skills 

A majority of students (55%) reported more confidence in their ability to analyze information, 39% of 
students indicated they did not feel more confident to analyze information as a result of participating in 
their FYS, and 7% of students indicated they did not have the opportunity to practice this skill. Similarly 
to the previous question, 55% of students indicated they feel more confident in their ability to make 
arguments supported by reliable information, as a result of participating in the FYS. 39% did not feel 
confident, and about 6% of students indicated they did not have the opportunity to practice this skill. 

 
Similar to the UNIV FYS responses, the departmental FYS students (53%) indicated they were more 
confident in their ability to analyze information, 35% of students indicated they did not feel more 
confident in this ability, and 12% did not have the opportunity to practice this skill.  53% of 
departmental FYS students also reported more confidence in their ability to make arguments supported 
by reliable information, 34% of students did not feel more confident in this ability, and 14% did not have 
the opportunity to practice this skill. 
 

As a result of my First Year Seminar:.  

UNIV FYS Strongly 
Agree Agree Disagree Strongly 

Disagree 

Did not have 
the 
opportunity to 
practice 

Responses Mean 

I feel more confident 
in my ability to 
analyze information 

9% 46% 27% 12% 7% 804 3 



I feel more confident 
in my ability to make 
arguments 
supported by reliable 
information 

9% 46% 27% 12% 6% 791 3 

 

Departmental FYS Strongly 
Agree Agree Disagree Strongly 

Disagree 

Did not have 
the 
opportunity to 
practice 

Responses Mean 

I feel more confident 
in my ability to 
analyze information 

9% 44% 24% 11% 12% 324 3 

I feel more confident 
in my ability to make 
arguments supported 
by reliable 
information 

9% 44% 24% 10% 14% 323 3 

 

Preparation for the second semester 

The majority of students (68%) reported feeling better prepared for the second semester, as a result of 
participating in the FYS.  32% of students did not feel better prepared.   

In comparison to the departmental FYS results, students responded in the same way with the majority 
(68%) indicating they feel better prepared for the second semester as a result of participating in the FYS. 

While students indicated they feel better prepared for the second semester as a result of the FYS, the 
UNIV feedback responses provide an interesting comparison: 11% of suggestions indicated the FYS 
classes should involve more engagement in the course; 9% did not find the class useful; 8% said to make 
the class more useful; 8% suggested to provide more academic information; 7% reported the classes 
should involve more about successfully transitioning to college life. 

The responses in the table below indicate that most students responded agree rather than strongly 
agree with the statement “ As a result of the FYS, I feel better prepared for the second semester.”  This 
could imply that students, in general, reported feeling prepared for the second semester, but not in all 
aspects of college life and therefore did not select strongly agree.  It is likely that the areas they reported 
were lacking are reflected in their suggestions for improvement in the feedback section. 

After review of the responses, students may have responded about how well prepared they are after 
completing their first semester of college instead of focusing upon how the FYS specifically impacted 
them in preparing them for the next semester.  As a result, a suggestion is to alter the question to ask to 
what extent students are prepared for the next semester and to include different degrees as an option. 



As a result of participating in the FYS, I feel better prepared for the second semester: 

UNIV   
 

Response % 

Strongly Agree   
 

95 12% 

Agree   
 

426 56% 

Disagree   
 

178 23% 

Strongly Disagree   
 

68 9% 

Total  767 100% 
 

Departmental   
 

Response % 

Strongly Agree   
 

37 12% 

Agree   
 

179 56% 

Disagree   
 

73 23% 

Strongly Disagree   
 

30 9% 

Total  319 100% 
 

“Three Cups of Tea” by Greg Mortenson 

Most students (85%) indicated they read “Three Cups of Tea” and/or listened to Greg Mortenson’s 
lecture.  In contrast, fewer (55%) department FYS students read the book and/or listened to the lecture. 

In addition, students were asked about their reactions to the book and/or lecture.  Most students (89%) 
found the story inspiring, 73% found the story personally meaningful, and 71% reported compelled to 
get involved in helping others.  Interestingly, 8% of the UNIV FYS feedback suggested to eliminate the 
book and not having a summer reading or to use a different book. 

In comparison to the departmental FYS survey responses, the reactions to the book and/or lecture were 
similar.  Of those who read the book or listened to the lecture, the majority (92%) found the story 
inspiring, 80% found the story personally meaningful, and 69% reported compelled to get involved in 
helping others.   

While the majority of the students in both, the UNIV and departmental FYS indicated they found the 
book meaningful, inspiring, or compelling, 8% of the UNIV feedback and 2% of the departmental 
feedback suggested to eliminate the book and not to have a summer reading.   

Did you read the "Three Cups of Tea" by Greg Mortenson and/or listen to his lecture? 

UNIV   
 

Response % 

Yes   
 

685 85% 

No   
 

119 15% 



Total  804 100% 
 

Departmental   
 

Response % 

Yes   
 

182 55% 

No   
 

147 45% 

Total  329 100% 
 

What are your reactions to the Three Cups of Tea book and/or Greg Mortenson's lecture? 

UNIV Yes No Responses Mean 

I found the story personally meaningful 73% 27% 682 4 

I found the story inspiring 89% 11% 680 4 

I reported compelled to get involved in helping others 71% 29% 677 4 
 

Departmental Yes No Responses Mean 

I found the story personally meaningful 80% 20% 181 4 

I found the story inspiring 92% 8% 181 4 

I reported compelled to get involved in helping others 69% 31% 180 4 
 

III. Students perceptions about the value of FYS and its purposes 

The most valuable components of the FYS in students’ transition were: 1) learning about the UD 
academic resources (89%), and 2) learning about academic expectations of a UD student (84%). 

The components which received highest “not valuable” ratings were: 1) connecting with a FYS faculty 
(28%), and 2) connecting with a Peer Mentor (28%). However, it is important to note that all of the 
components were rated as valuable or very valuable by the majority of students. 

The UNIV FYS feedback suggestions for improvement suggested more opportunities to connect with 
other freshman and to learn more about UD academic resources, which is consistent with two of the top 
four items that students find most valuable: learning about the UD academic resources and connecting 
with other freshman. 

Students thought that the most important purposes of the FYS should be 1.Connecting with other 
students, 2. Exploring majors and learning about academic opportunities, and 3. Gaining the academic 
skills needed to succeed at UD. Gaining social skills needed to succeed at UD, learning more about 
themselves and connecting with the FYS faculty instructor appear to be a lesser priority to the freshman 
students.  



The student suggestions from the UNIV feedback section support the students’ responses to what they 
think should be the most important purpose of FYE: connecting with other students, exploring majors 
and learning about academic opportunities at UD, and gaining the academic skills needed to succeed at 
UD. 

Few students (17%) indicated connecting with the FYS faculty instructor as an important purpose of FYS, 
which is consistent with the UNIV feedback results that include fewer suggestions about the faculty 
instructor.   

One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please 
indicate how valuable the following were in helping you with this transition.       

Question Very 
Valuable Valuable Not 

Valuable 
I Didn't 
Do This Responses 

Learning about the UD academic 
resources (1) 32% 57% 9% 2% 793 

Learning about academic expectations 
of you as a UD student (2) 24% 60% 13% 3% 784 

Discussing topics to ensure your health 
and safety, such as alcohol awareness 
(3) 

22% 57% 20% 1% 791 

Connecting with other freshman (4) 31% 45% 19% 4% 795 

Learning about cultural activities and 
events on campus (5) 22% 52% 21% 5% 782 

Meeting with your academic advisor (6) 27% 43% 18% 11% 809 

Connecting with your Peer Mentor(7) 14% 46% 28% 12% 796 

Connecting with your First Year Seminar 
faculty member (8) 15% 42% 28% 15% 786 

Other 14% 42% 13% 31% 159 
 

What do you think should be the most important purpose of the First Year Seminar? Select up to three 
choices. 

Answer   
 

Response % 

Connecting with other students   
 

537 69% 

Exploring majors and learning about 
academic opportunities at UD   

 

503 65% 

Gaining the academic skills needed to 
succeed at UD   

 

413 53% 

Gaining the social skills needed to succeed at 
UD   

 

288 37% 



Learning more about myself   
 

172 22% 

Connecting with FYS faculty instructor   
 

132 17% 

Other   
 

26 3% 
 

Other 

Discussing topics important to the students, especially after reading a book such as three cups of tea, 
many people in my class wanted to know more or were interested in learning about the conflicts. We 
disscused and meet other students who put their skills to work internationally. Also discussing alcohol in 
the class was very helpful and moving within our fye. 

connecting to my peer advisor 

help with homework 

Learning about UD events 

it was required 

learning about some body of knowledge that I share with my fellow students 

Learning about campus resources 

Waste of time 

Learning about the resources on campus 

Learning the school specific policies 

learning about the campus 

helpful hints to know as a freshman 

learning the general information about registering for classes and thing that we did not have to do in 
high school 

Learning how to survive college 

none 

FYS was an unnecessary burden. The shock of transition into college would have been more effectively 
lessened if I hadn’t had the seminar and written the required essays. they only detracted from my more 
substantive class work 

knowing what events t attend 

learning more about the theme of my FYE class and how it relates to UD 

nothing much 

connecting with the peer mentor 

This course was a waste of time. 

Getting to know how the UD system runs and how to do well in it. 

to help the students know what to do 

learning stuff outside my major 
 

 



IV. Students suggestions for the improvement of FYS 

What one change in the First Year Seminar would improve the experience for next year's students? 

UNIV FYS students: 

Students provided constructive feedback and comments regarding the improvement of the First Year 
Seminar.  An overall theme that emerged from the students’ comments is for the FYS to be more 
relevant to their experience as freshman at UD.  A significant amount of comments stressed that the 
class meetings need to be better structured and more meaningful. Students suggested that the class 
should foster academic success and personal development rather than heavily emphasize academic 
work. Many of the comments reflected the need for more engaging classes, including hands-on activities 
and discussion, and more interaction with classmates, peer mentors, and faculty. Students also 
suggested that classes provide support regarding transition and adjustment to college life. In addition, 
many students reported that the FYS should cover more relevant topics, such as information about the 
resources that will help them succeed academically at the University of Delaware.   

The following are the students’ suggestions about the improvement of FYS: 

• Engagement in the course through more field trips, activities, and discussion – 11% 
• No academic requirements or less academic work; the academic work in addition to their other 

classes’ work is excessive and too much pressure – 9% 
• Students did not find the FYE class useful and suggested to eliminate the class – 9% 
• Do not require summer reading.  Students said the required book “Three Cups of Tea” was not 

relevant and that it was not discussed that often in class. A few indicated to select another book 
– 8% 

• Provide more information on academic related topics: registration, career services, finding a 
major, study abroad, advisors, financial aid – 8% 

• Make the classes more useful and interesting by adding better and more relevant topics – 8% 
• Prefer more course time with Peer Mentor and prefer a Peer Mentor to teach the course – 7% 
• Classes should involve more about how to transition and adjust to college life – 7% 
• More opportunities for connecting with other freshman students – 7% 
• No recommendations: students simply had no recommendations, or they stated they enjoyed 

their FYE class and therefore had no recommendations – 7% 
• Change time and length of class and location: students suggested to shorten the class, not meet 

as often, meet at a later time in the day, meet at different places on campus rather than in a 
classroom, meet in the residence halls – 7% 

• FYE needs focus: class should follow a set plan or curriculum and there should be more 
consistency and fairness across FYE classes – 5% 

• Provide more info about UD: the campus and resources – 4% 
• Improve selection process: have better choices and provide more information about the topics: 

3% 



Departmental FYS students: 

A number of reoccurring comments suggested that students seemed concerned about their FYS classes 
being focused primarily on their major and included less about the overall learning experiences at UD. 
Students reported that it would be helpful to learn more about the University of Delaware’s resources / 
activities designed to assist freshman with transition to college. They expressed a need for consistency 
across all FYS classes.  They reported that it was inequitable that their classes involved a lot more 
academic work than other freshmen’s FYS and it is only a Pass/Fail course.  Another common suggestion 
was that the FYS should be more engaging by being less lecture based and more active learning 
experiences.  The comments from both UNIV FYS and Departmental FYS are relatively similar, indicating 
that students have similar concerns and common needs.   
 
The following are the students’ suggestions about the improvement of FYS. 
 

• Engagement in course: classes should be more involved by reducing the amount of academic 
work and incorporating more hands-on activities and discussions.  Students also suggested 
having less lectures and better speakers – 24% 

• No recommendations: students had no suggestions or they stated they enjoyed their FYS class 
and therefore had no recommendations – 13% 

• Classes should involve more about how to succeed, transition, and adjust to college life – 12% 
• Faculty should be more helpful and available, and there should be more opportunities to 

connect with faculty – 12% 
• More opportunities to connect with other students – 11% 
• Fairness and Consistency across FYS classes – 10% 
• Students did not find the FYS class useful and suggested to eliminate the class – 6% 
• Formatting changes: students suggested to change the time of class, meet less often, and to 

have a smaller class size – 6% 
• Major-specific comments: student made suggestions for improvement specifically related to 

their major oriented FYS class – 6% 
• Grading: students either said the class should not be for a grade, or if it is for a grade then the 

class should be worth more.  Additionally, they stated that if the class is standard grading, then 
the class should be more formal rather than be an informal setting – 5% 

• Do not require FYS or make it optional – 3% 
• Eliminate or choose a different book – 2% 
• Other – 7% 

 

 

 

 

 



FIRST YEAR EXPERIENCE - GENERAL 

V. Familiarity with and use of UD resources 

Generally, at least half of the students reported that they are familiar with most of the UD resources 
they were asked about in the questionnaire. A smaller number of students actually used those 
resources.  The resources that students are most familiar with are the Library (95%), Student Health 
Center (83%) and their Academic Advisor (82%).  These are also the most used resources, as 91% of 
students indicated that they used the library, 78% indicated they have used academic advisor as a 
resource, and 60% indicated they have used the Student Health Center.  The resource that students 
reported being least familiar with was the Undergraduate Research Office. A significant 75% indicated 
they are not familiar with this resource.   

Considering the importance of student participation in an undergraduate research experience as part of 
the new Path to Prominence, the limited familiarly with the Undergraduate Research Office may be an 
area the University should consider addressing. It may be appropriate to incorporate discussions about 
undergraduate research and its importance in students’ intellectual development across all FYS courses. 
Students may also be encouraged to participate in activities sponsored by the Undergraduate Research 
Office, or to listen to student guest speakers who participated in such experiences in the FYS class. 

These results are comparable to the departmental FYS students.  

Below are the results on students’ familiarity and use of resources provided on campus: 

 

Familiarity UNIV Departmental 

 Familiar Not 
familiar Responses Familiar Not 

familiar Responses 

Library 95% 5% 755 95% 5% 290 

Student Health Center 83% 17% 752 80% 20% 290 

Academic Advisor 82% 18% 754 81% 19% 294 

Academic Enrichment 
Center Workshops 62% 38% 756 53% 47% 289 

Writing Center 62% 38% 751 54% 46% 287 

Career Services Center 51% 49% 754 56% 44% 289 

Center for International 
Studies- Study Abroad 46% 54% 749 39% 61% 290 



Math Tutoring Center 46% 54% 745 39% 61% 285 

Wellspring 43% 57% 753 29% 71% 286 

Counseling Center 42% 58% 752 38% 62% 288 

Undergraduate Research 
Office 25% 75% 748 24% 76% 287 

 

USE OF RESOURCES 

Use UNIV Departmental 

 Have 
used 

Have not 
used Responses Have used 

Have 
not 
used 

Responses 

Library 91% 9% 738 92% 8% 285 

Academic Advisor 78% 22% 736 84% 16% 290 

Student Health Center 60% 40% 731 60% 40% 286 

Academic Enrichment 
Center Workshops 35% 65% 733 25% 75% 289 

Writing Center 21% 79% 736 17% 83% 287 

Career Services Center 16% 84% 728 16% 84% 285 

Math Tutoring Center 16% 84% 726 12% 88% 283 

Counseling Center 11% 89% 718 9% 91% 278 

Center for International 
Studies- Study Abroad 10% 90% 727 6% 94% 284 

Undergraduate Research 
Office 7% 93% 730 5% 95% 285 

Wellspring 7% 93% 735 4% 96% 285 
 

VI. Achievement of the FYE learning goals 

Students were asked to indicate area of their first semester experience that helped them achieve FYE 
goals. Most students indicated (40%) that Goal 1: Fact vs. Opinion was unclear to them. Goal 2: Impact 
of Actions was primarily achieved through Residence Life (38%) as was Goal 3: Ethics (29%). Goal 4: 
Global Connections was primarily achieved through Greg Mortenson lecture / book (31%).  



Similarly to FYE 2008 Survey Results, the results from this survey indicate that students are exposed to 
learning opportunities related to FYE goals through various experiences across the University. For 
students’ first year experience to be most valuable, it may be appropriate to more purposefully 
coordinate the FYE efforts among all the units / activities that students believe provide them with 
learning opportunities. 

Please check all that helped you achieve each goal: 

Question Goal 1: Fact 
vs. Opinion 

Goal 2: 
Impact of 
Actions 

Goal 3: 
Ethics 

Goal 4: Global 
Connections Responses 

Campus Event- (non-
residence hall) movie, 
lecture, etc. 

27% 32% 18% 23% 709 

Greg Mortenson lecture 
and/or book 14% 31% 24% 31% 1,055 

First Year Seminar (FYS) 29% 30% 23% 18% 984 

Other UD Course 34% 25% 22% 19% 855 

Residence Halls 18% 38% 29% 14% 859 

Did not achieve this goal 34% 28% 21% 18% 272 

I do not understand what 
the goal means 40% 25% 20% 16% 261 

Other 21% 35% 24% 20% 107 

Other 

(this section confused me) 

On my own before college 

Not a goal, I know the difference 

Not being 5 years old. 

FYE did not help with... 

I achieved them without these things. 

I have pretty much already been trained to do these things.  Any intelligent young adult should already 
know them. 

Already achieved, prior to UD, or through interactions with other students 

Didn't need UD's help 

Previous life experiences 

RSOs 

none of these 

Previously Learned 

was never discussed 
 



Statistic Campus 
Event 

Greg 
Mortenson 
lecture 
and/or 
book 

First 
Year 
Seminar 
(FYS) 

Other 
UD 
Course 

Residence 
Halls 

Did not 
achieve 
this 
goal 

I do not 
understand 
what the 
goal means 

Other 

Total 
Responses 471 558 529 498 513 207 189 66 

 

VII. Global citizenship understanding and plans 

A vast majority of freshman (81%) indicated they are planning to participate in Study Abroad during 
their tenure at UD. Internships were rated the second most popular future planned activity (79%) .  
Third, was Undergraduate Research (51%), and fourth, Service Learning (41%). This is slightly different 
from departmental FYS students’ plans where 81% of them plan to participate in an internship, 78% plan 
to participate in Study Abroad, 56% in Undergraduate Research (slightly higher than UNIV FYS students), 
and 38% indicated they plan to participate in Service Learning. 

I am planning to participate in the activity 

Activity UNIV Departmental 

 Yes No Responses Yes No Responses 

Service Learning 41% 59% 714 38% 62% 271 

Study Abroad 81% 19% 736 78% 22% 284 

Undergraduate Research 51% 49% 707 56% 44% 270 

Internship (if not required by 
your program) 79% 21% 722 81% 19% 280 

 

I have gathered information about the activity 

Activity UNIV Departmental 

 Yes No Responses Yes No Responses 

Service Learning 19% 81% 685 17% 83% 264 

Study Abroad 58% 42% 699 59% 41% 274 

Undergraduate Research 23% 77% 681 29% 71% 270 

Internship (if not required by your program) 30% 70% 685 39% 61% 267 

 

 



13.  University of Delaware has an expectation that our students become contributing global citizens, by 
engaging in various learning opportunities provided to you during your time at UD. What opportunities 
are you aware of that will help you become a contributing global citizen? 

Students’ responses were coded and categorized. The majority associate studying abroad and some type 
of community service experience with becoming contributing global citizens. 

UNIV FYS 
Experience abroad – 46% 
Community Service – 24% 
None/Not Sure – 14% 
Internship – 4% 
Going Green – 4% 
UD Clubs/Activities – 4% 
Research – .9%  
Other – 5% 
 
 
Departmental FYS 
Experience Abroad– 59% 
Community Service – 23% 
Research – 12% 
UD Clubs/Activities – 11% 
None/Not Sure – 11% 
Internship – 7%   
Other – 3% 
 

 

 

 

 

 

 

 

 

 

 

 



Faculty Reponses about the FYS 
The FYS instructors were asked to complete an online survey to provide feedback about their experience 
with the FYS and suggest ways the program could be enhanced. Many of the questions on the survey 
pertained to Peer Mentor evaluation, so only the results relevant to the FYS program as a whole as 
included below.  

Out of 74 faculty, 48 (65%) responded to the survey.  

Of the 48 respondents, 28 found the experience rewarding.  12 stated the experience was not 
rewarding, 8 felt mixed about the experience. Of the 25 faculty who used the Passport, they seemed to 
like it and reported that it made students explore things that they would not have on their own such as 
the theater.  15 faculty did not use the passport and 8 modified it. 

 

How do you think this FYE seminar should be graded? 

The majority of FYS instructors (64%) felt that the course should be graded Pass/Fail. 

Answer   
 

Response % 

Pass/Fail   
 

30 64% 

Letter grade   
 

17 36% 

Should not be graded   
 

0 0% 

Total  47 100% 
 

Statistic Value 

Mean 1.36 

Variance 0.24 

Standard Deviation 0.49 

Total Responses 47 
 

What do you think should be the most important purposes of the FYE seminar?  

The three purposes that emerged to the top of the list are 1) Freshman gaining academic skills needed 
to succeed at UD, 2) Freshman connecting with other students, and 3) Freshman exploring majors and 
learning about academic opportunities at UD. These purposes were at the top of the list for students as 
well.  

Answer   
 

Response % 

Freshman connecting with other students   
 

28 58% 



Freshman connecting with FYE faculty   
 

25 52% 

Freshman exploring majors and learning 
about academic opportunities at UD 

  
 

27 56% 

Freshman learning more about themselves   
 

19 40% 

Freshman gaining social skills needed to 
succeed at UD 

  
 

18 38% 

Freshman gaining academic skills needed to 
succeed at UD 

  
 

31 65% 

Freshmen connecting with a Peer Mentor   
 

18 38% 

Freshmen beginning to develop the skills to 
critically analyze a problem 

  
 

14 29% 

Other   
 

6 13% 
 

Other 

Learning more about UD resources; and some basics (how to register for courses, use the library, etc. 

I think that is the problem; it is ambiguous; same reason I am leaving grading blank. 

learning about registering for classes, housing, jobs, volunteering, etc. 

exploring extracurricular opportunities at UD 

Learning the nuts and bolts of navigating a large institution like UD 

getting comfortable with the campus 
 

Statistic Value 

Total Responses 48 
 

Would you be a FYE seminar instructor again? 

The majority (65%) of the FYS instructors would want to instruct the FYS again, although a quarter of the 
respondents were not sure at the time whether they would be an FYS instructor again. 

Answer   
 

Response % 

Yes   
 

31 65% 

No   
 

5 10% 

Not sure   
 

12 25% 

Total  48 100% 
 

Statistic Value 



Mean 1.60 

Variance 0.75 

Standard Deviation 0.87 

Total Responses 48 
 

How could the FYE seminar be enhanced/changed/improved for next year’s students and faculty? 

Several themes were common across the faculty responses to this question. 

Program structure: 

Need more structure - prepared lectures 

Either make it an academic experience or not. If it is not academic - don't advertise it as such 

Clarify the FYS objectives - provide more structure to faculty 

Have a list of things freshman should complete by end of their freshman year 

Standardize course expectations 

Don't mix academic transition with critical thinking - If critical thought is the goal, these should be 
content-based seminars 

Focus it on an academic subject 

Structure it partially as an advisement course 

Set classes - develop a schedule that everyone uses 

Set clear objectives for the FYS, need more interactions with FYE faculty before the seminar begins 

Provide more examples of activities that seem to work for students 

Link FYE to a content-based class 

Topics/activities: 

More activities that focus on students connecting with other students 

More time exploring academic opportunities at UD  

More time having students working of developing stronger academic skills for success at UD 

Focus course on transition to college 

Have a group project/service project 



Encourage field trips/outings early on 

Common reader: 

Book needs to be more relevant to students 

Common reader may not be necessary 

Allow students to choose the book 

Grading/credits: 

Make it graded 

Too much to do in one credit course 

Needs to be more then P/F but not A-F graded 

Other: 

Peer mentor component should be dominant part of the program 

Inequality in work among the FYE courses, but important to meet with students 

More resources to do things with students outside of class 

 

Text Response 

A "core" curriculum with topics and lectures prepared for each session that could then be modified 
according to faculty interest. 

Students hate the common reading.  Maybe they shouldn't, but they do.  One of my sons attended 
another college, and he hated his common reading and reported that the other students did, too. 

If faculty are the center of gravity in these seminars, get rid of the required common reader (or just 
make it optional) and have faculty select a few more appropriate readings in its place--and grade the 
students on the basis of this work.  What the student peer mentors have to offer is far more effective 
and should be the dominant component of the program. 

I heard some complaints that I was asking my students to do more than in other FYS classes.  My hunch 
is that I was average - some asked more; some asked less.  But I do think the students "compare" notes 
and feel a sense of inequity regarding assignments and passport requirements.  While I was well aware 
that it was a 1 credit P/F course, I told my students they would not pass if they did not come to class and 
submit each of the assignments.  I think this was important.  I also think requiring each of them to meet 
with me was incredibly important in terms of being able to meet their needs, considering their reticence 
to share in front of their peers. 

It would be great to put together a list of things freshmen should try to complete by the end of their 
freshmen year.  The passport system starts that process, but it should be extended to their second 
semester.  The faculty should then meet with their fall class at least one more time toward the end of 



spring semester to have the students check-in and explain their experiences.       If one objective of the 
FYE seminar is to make a faculty connection, we should build in a way to show/provide the continued 
support. 

Make the course more general...have classs subjects be about navigating the transition from high school 
to college. Also, have it meet more than once a week, and not for the whole semester.    Drop the idea 
of a common reader. 

I believe the seminar should be graded, and there should be less meetings throughout the semester. 

I hope the personal financial lectures are available again next year. 

I found student were less focused on the academic side of what I was doing, while the expectation was 
that I would be providing some solid introduction about critical thinking.  So I dropped much of it, but 
did do basic on race, social class, how the experiences of first generation going to college are different 
from people whose parents were college graduates.  I think I'd not push faculty as much about that 
content, particularly when there was no grade.  I found they were open to ways that I could use 
sociology to help them think about negotiating the campus and of course, different perspectives.  We 
talked about difference in teachers' expectations for them and their expecatations of teachers.  Some of 
them were coping with difficult classroom management, but felt they could not speak up.  I had to shift 
the balance, since other than Three Cups of Tea, they had little reading.  I would bring in pieces that we 
would read in class and then discussion.  There was just too much resistence to looking at privilege on 
the part of the middle class students. 

1. More activities that focus on students connecting with other students.  2. More time exploring 
academic opportunities at UD.  3. More time having students working of developing stronger academic 
skills for success at UD. 

Have a set of fixed expectations to standardize the amount of effort that students need to devote to 
this. 

I try to include a short session of general questions at the beginning of each class where students are 
encouraged to talk about problems that they are having or anticipate having.  It seemed to identify 
problems that their peers were having as well. 

I understand the logic behind the P/F, but I still maintain it takes away a useful stick faculty can use to 
prompt better performance. Although I had much better luck generating enthusiasm in this group that I 
did last year (again, at least partially because of the pre-selected students in the class), I still had to 
browbeat a couple of students to come to class and get their writing assignments in on time. 

I think the pass/fail grading system is too broad. I also think that a general template could be designed 
where certain information was offered in each coure, and each instructor could design the rest.     I also 
think having the groups work together on a service project or offering a group trip to all FYE sessions 
might work well. 

I think we are mixing two different goals--academic transition and critical thought. If critical thought is 
the goal, these should be content-based, academic small seminars. 

The main improvement would come from my own awareness, should I participate again, of the 
parameters of the course. 

-Condense the seminar. Towards the end, there were other things student were more concerned about 
than a P/F course.  -If a real 1-1 inteaction is what we are looking for, 20 students are too many. There 
should at most be 10 - 12 students.  -Structure it as an advisement course, at least partialy. Since most 
of the students are undecided, they need help, and lots of it.  -Mortensen's lecture was good and the 



time constraint with that particular speaker was understandable.  In the future, having 2-3 talk spread 
over the duration of the course which focus on issues described in the reader could be useful. 

I would like to know what worked with other groups. How can I get them to interact? Maybe they 
should meet more often in the beginning of the semester and less at the end.  You can't force them to 
be friends. The commuters pose a problem...should they be mixed with on campus students or just with 
commuters. I went to college living on campus and in a sorority so I don't understand the commuter 
experience. Talk to faculty or recent grads to elevate their experiences. 

Set classes - develop a schedule that everyone uses. 

I have already heard about the suggestion that the class sessions be front-loaded toward the first part of 
the semester, and that seems to be a good idea. 

I need to comment on the grade. It should not be A-F, and making it non graded would be disaster for 
the third of the class who didn't care and wouldn't have done any work except with the threat of failing, 
but it does needs to be more than P/F - I would like to reward the handful of students that really did 
take the time and participate fully in the class. How about we are allowed to grade: A, P, F so that those 
who really work could receive GPA credit whereas the others would not - there would need to be some 
discussion and normalization (no more than 10% of any one section could receive an A - or something 
along those lines) but then those students who want to achieve could benefit from the FYE class. 

Focus it around a substantive academic subject. 

It's great as is. 

Change to a letter grade.  Avoid problem with Monday classes. 

I honestly can't say.  I think it is too much to do in a one credit course.  It was my hope that we could use 
the non-orientation time to explore different ways of approaching a topic, but I think it has to be much 
more rigorously planned than I was able to do.  I am used to being able to go with the flow, but feel that 
I hit a brick wall.  I didn't get the sense that the students wanted to be there, and nothing I had to say 
held any interest for them. 

Encourage outings or field trips early-on to improve bonding. 

Choose a book that is more readable and seems more relevant to the students. 

I think it should meet twice/week - it felt too short!! 

Personally, if I teach FYE again, I will change my time to later in the afternoon - 4 pm when more events 
are occurring on campus. This will allow me more opportunities to participate in events with the 
students. 

No book, no theme; just have the upperclass student help them negotiate this big, strange, complicated 
institution. Faculty should stay in the background as much as possible. 

We need to make a basic choice: is this an academic experience or not?  If yes, we need to get more 
serious about it, make it 3 credits and give it a letter grade.  If not, it should not be advertised to faculty 
as such.  Many schools develop serious academic courses for the FYE experiences and we could do this if 
we wanted to.  I also wonder if there should be at least SOME grouping according to majors, or at least 
general areas.  This may go against the FYE ideology that currently obtains, but it would enable a more 
serious academic experience. 

Figure out what the objective of FYS is.  Right now, it's too scizophrenic.  At least in my seminar, there 
was no clear linkage among the book, the putative topic of the seminar (i.e. the title of the section), the 
academic/critical thinking elements, the intro to the university sessions (e.g. registration, faculty 



expectations, etc.), and the Wellspring topics.    I would have benefited from more orientation and 
communication with other FYE faculty BEFORE the semester began. 

I think that faculty need to be provided much more structure for this to be a meaningful class. A few 
power point slides and a brief group is really not enough. There need to be more examples of concrete 
and specific activities that seem to work.    You have to assume that some students will really try to 
make good use of the course, some will just show up, and some will really treat it as a blow off. So, the 
trick is how to make it speak to those who just show up or intend to blow if off.     My peer mentor 
found it very difficult to engage the students in meaningful dialogue around the 3 non-negotiable topics 
outside of class. Again, an initial meeting of the peer mentors and some power point slides are not 
enough. Somehow there needs to be some more specific guidance and classroom management skills 
provided to them. Since the faculty were encouraged not to be at these meetings, they are really out 
there on their own.    I would have peer mentors commit for two years in a row and pair up with a more 
experienced peer mentor so that they can learn from their own experience and from each other. There 
should probably also be some ongoing check-ins with the peer mentors as the semester goes on. 

I wonder about bringing back the service aspect - they could use an activity they all worked on together 
- otherwise I like the changes made over last years approach 

Have students pick the book. 

I think it would be helpful to increase the stipend. It would have been nice to have the resources to do a 
couple more things with the students outside of class. 

Having now done a FYE, I'll be able to fine-tune.  I have no suggestion for the entire program. 

put the special guest a little later in the semester.  Maybe meet twice a week for half a semester, rather 
than once a week for whole semester. 

I think the objectives need to be clearer. Students wer not sure what to expect and there was a lot of 
comparison across the diferent FYEs. Some seemed like they worked well while others not so much.  
Students in my class seemed to like our approach more than others they heard about.  Perhaps more 
structure provided to faculty and students would help. 

The program is really great.  You offered so much support.  The only changes that I would make would 
be in my own syllabus- for example, I would give less out of class assignments. 

I like the idea of having a mandatory community/volunteer project 

Perhaps a change to a letter grade would help make the students take the course more seriously.  
Another minor point is that there should be somewhat more funding provided for the course so that 
holding an ethnic dinner, such as we did, fits in the budget.  If you plan for about $18 per student, then 
we will need a bit less than double what was allocated this year. 

It would help to give faculty a list of topics/skills to try to cover at this stage.  Another topic that went 
well was mimicking how to go talk to an advisor about course  registration, for instance. 

More class meeting would help. 

Although the book is really fine, we did not use it as a basis for our seminar.  We don't really believe that 
a common book is necessary.  All of the modules should be online.  The students should be required to 
complete them within the first four weeks of class so that what they have learned is used throughout 
the rest of the semester. 

I think if the FYE could be taught in conjunction with a content-based class the way it is at some other 
schools that would be much much better.  I realize though that this is a very expensive venture.  I think 



meeting at 9 AM is probably a bad idea and meeting on Monday when the first two weeks of class don't 
have Monday classes is a bad idea. 
 

Statistic Value 

Total Responses 46 
 

 

 

i The recommendation to grade the FYE, or make the course “high stakes” for students was also recommended in 
the Fall 2007 Report – Survey of Sophomore Students and in the Fall 2008 – FYE UST Pilot Report.  
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