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2010 FYS Fall 2010 Student Survey 
 

 The Office of Educational Assessment (OEA) in collaboration with the First Year 
Seminar Office conducted the assessment of the First Year Seminar (FYS), UNIV 101, that 
occurred in Fall 2010 at the University of Delaware.  The purpose of the assessment was to 
generate information about the program’s impact and success, as well as to gather information 
that could lead to the enhancement of the FYS and the overall first year experience.  
Furthermore, this report contributes to the body of knowledge about UD first year students and 
their needs as they begin their college career.  Finally, the purpose of this study is to provide data 
to inform decision making to develop and implement the most engaging first year experience as 
outlined in the UD Path to Prominence®    

 In fall of 2010, separate surveys were developed and sent to each of the three stake 
holders of the FYS, students, faculty members and Peer Mentors to gather information on 
various aspects of the FYS.  The survey software Qualtrics was used to develop and disperse 
surveys to faculty, students and Peer Mentors regarding their experiences with the FYS in fall 
2010. There were a total of 633 surveys completed by students (40% of the total 1,565 FYS 
students), 31 by faculty (48% of the 65 FYS faculty) and 35 by Peer Mentors (51% of the total 
69 Peer Mentors).1 Questions in these surveys asked respondents to offer their perceptions of, 
experiences in and suggestions to improve the FYS program. These surveys provide an 
understanding of the FYS benefits and possible strategies to enhance this program for future UD 
freshmen cohorts. This method of triangulation (having three separate surveys) permits the use of 
more than one approach to enhance confidence in findings. Certain topics highlighted in this 
report were raised by or discussed in a similar manner by more than one stake holder.  This 
approach permits a closer understanding of how FYS was received by stakeholders in the fall of 
2010.    

 

 

 

 

 

 

1 Response completion rates are affected by the use of skip logic which jumps respondents to overlook questions 
that are irrelevant based upon their previous response. 
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First Year Seminar Results 
The demographics of the FYS students is contained in Appendix A.  One of the FYE goals is for 
students to make a connection with their faculty member. The majority of students (74%, up 
from 61% in 2009) reported they felt connected to their FYS faculty instructor as a result of the 
FYS, 20% did not feel connected (down from 32% in 2009), and 6% (down from 7% in 2009) 
indicated they did not have the opportunity to form a relationship with their FYS faculty 
instructor.   

Students were also asked to indicate whether they feel connected to the upper-class UD student 
(Peer Mentor) who helped teach their FYS.  The majority of students (82% up from 66% in 
2009) indicated they felt connected to their Peer Mentor, 16% indicated they do not feel 
connected (down from 29% in 2009), and 2% did not have the opportunity to form the 
relationship (down from 5% in 2009). There have been gains made in the connections amongst 
FYS students to faculty and Peer Mentors as shown by the data presented above.   

Of those FYS students who took the survey, 82% always felt their FYS faculty was responsive to 
their questions and concerns during the fall 2010 seminar, while 87% of students felt their FYS 
Peer Mentor was always responsive to their questions and concerns. The survey showed that 
14% of students felt faculty was sometimes responsive, while 11% felt that Peer Mentors were 
sometimes response. A minority of students felt Faculty (4%) and Peer Mentors (2%) were rarely 
responsive to their questions and concerns.  

The FYS goal for students to be well prepared to succeed at UD was evidently achieved.  The 
positive impact of FYS is most visible in the sense of preparedness exhibited by those FYS 
students who responded to the survey. Of the FYS survey respondents, 74% of students strongly 
agreed or agreed with the statement that as a result of participating in FYS they felt better 
prepared for the second semester (Question 5 of the FYS student survey). Only a little over one 
quarter (26% of students) disagreed or strongly disagreed with this statement. Students are 
making connections with those charged with delivering content in the FYS and feeling better 
prepared to handle the second semester of their first year at UD. The remainder of this report 
examines those components of FYS found to be successful or appreciated by students, faculty 
and the Peer Mentors, as well as comments or suggestions made by these stake holders for the 
possible enhancement or modification of the FYS for future FYS cohorts.  

Assignments in FYS 
 Students were asked to provide an open ended response to the question “What 
assignment was helpful to you and why?” (Question 15 of the FYS student survey). There were a 
total of 458 responses from undergraduate students to this question.   The most common 
response given by FYS students was “the passport” (98 out of 458 responses, or 21%). Many 
students enjoyed the passport for its ability to familiarize them with the university and what the 
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institution has to offer them, academically and culturally. One student stated “I really liked doing 
the Passport activity because it forced me to get out and try a bunch of new things and get 
involved instead of just sitting in my dorm room content with the people around me”.2 Another 
student stated “the passport…was a good way to make students get out of their comfort zone…it 
made me start to like Delaware a lot (sic) more due to the amount of cultural events always 
going on around campus”.3  

Assignments that were well received by students asked students to be reflective about 
their experience in FYS.  This type of assignment is well connected to the FYS goal for students 
to be able to analyze the impact of their actions.  From responses (69 out of 458 responses, or 
15%), it appears several assignments given in various FYS classes asked students to be 
reflective, which were tied to either the passport, the “Strength in What Remains” book”, 
journaling or a standalone assignment. One student commented “The reflection of myself and 
what I wanted to do with my life really made me think and dig deep down and I think that helped 
me better understand me”. 4 Another student stated the most helpful assignment was the: 

assignment in which I explained my greatest challenge during the first month of school. It 
turned out that several other students had comparable problems; thus we were able to 
address them successfully5.  

Another student replied that the assignment “My Story’ essay was helpful because it allowed me 
to reflect on the person I was and the person I need to be”.6 Students appeared to enjoy these 
assignments due to their reflective component, allowing them to see the potential impact of their 
actions, analyze where they come from and where they may want to go. This reflection is a 
higher order of thinking that may benefit students while at UD, such as in making choices to 
achieve those goals that align with their chosen academic or career path.  Another intended goal 
of the FYS is for students to start to create an academic plan for their future.  So it appears, this 
reflective assignment may be achieving two goals.  

 Students also felt assignments that were social in nature (or an event with others) were 
helpful. There were 64 students (14% of responses) who stated that campus events, field trips, or 
assignments which enabled them to explore UD or get involved in the university community 
were considered helpful by students in the FYS.  One student replied “going to a social event 

2  Text from one FYS student respondent  

3 Text from one FYS student respondent  

4 Text from one FYS student respondent  

5 Text from one FYS student respondent 

6 Text from one FYS student respondent 
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because it got me involved with the community”7, another commented that the “group meetings 
outside of class because I got to make closer friends”8. A wide variety of activities and events 
were considered helpful for it allowed students to learn more about the university and what it has 
to offer as well as offering the opportunity to establish bonds with those in their FYS.  

The overarching goal of the FYS is for students to become successful in the academic 
environment and familiar with resources.  Students appreciated those assignments that facilitated 
academic success and integrating into the university on an academic level. There were (62 out of 
458 responses, or 14%) responses which stated an appreciation for these type of assignment. One 
student commented “The assignment to go to the academic centers such as the writing center 
really helped me understand all of the ways that I can better myself at UD”. Another student 
stated “It was helpful because it introduced me to a workshop about time management. I was 
struggling with time management for a while and after this workshop it opened my eyes to see 
what I need to do to stay ahead”.  These assignments which helped students in their academic 
career were also suggestions to enhance FYS in the future.  There were however several 
responses reflecting a viewpoint that assignments in FYS were not helpful.  Some students 
claimed none of the assignments were helpful or responded with critiques on the usefulness of 
assignments they completed in the FYS, which accounted for 19% of open ended responses (88 
out of 458 responses, or 19%).  Many students responded to this question with “none”9, “None of 
them were helpful”10 or “I didn’t find any of the assignments to be helpful”11, or that assignments 
“…felt like busy work”12.  There were a few FYS students who were more critical with this type 
of sentiment. Examples are below: 

“The only one I found helpful was going to a workshop. I think there needs to be more 
assignments like that, that the group goes to.”13 

“I don’t think any of the assignments helped me. We wrote a reflective paper and were 
supposed to attend campus events, but no one did that because there was no verification 

7 Text from one FYS student respondent 

8 Text from one FYS student respondent 

9 Text from one FYS student respondent 

10 Text from one FYS student respondent 

11 Text from one FYS student respondent 

12 Text from one FYS student respondent 

13 Text from one FYS student respondent 
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that we had attended those events. If we had done things during class time as a group 
that would have bonded us more and made the course more helpful”14 

“I did not find the assignments to be helpful. They were all related to readings about 
genocide which the instructor chose based on the book Strength in What Remains”. I 
read the material and completed the assignments but I did not find any of them helpful, 
nor did I find “Strength in What Remains” to be at all helpful in the FYS experience.”15 

“None of the assignments were helpful because they were not challenging nor did they 
have a purpose in preparing me for college”16 

 

This year the FYS faculty members were told that the FYS was to be “The first step for 
UD students on the path to becoming contributing global citizens”.  Therefore, we asked students 
to describe an activity they engaged that helped them to become a global citizen (Question 23 of 
the FYS student survey).  There were 264 student responses indicating an event or activity they 
engaged in which illustrated how they became a global citizen.  There were 70 responses from 
students indicating they attended a play, lecture or presentation, with many citing events related 
to the FYS common reader “Strength in What Remains” that helped them become a global 
citizen; many students stated they volunteered or did some form of service to the community (63 
responses); attending a UD club activity or event was a response given by 36 students;  there 
were 25 students who stated speaking or meeting international students helped them become a 
global citizen; 14 responses stated their FYS and in-class activities helped them be a global 
citizen;  there were 11 responses stating that the common reader helped them achieve this goal; 
11 students stated the study abroad experience helped them become a global citizen; 9 students 
stated going to a museum helped make them a global citizen; 4 said recycling and 4 stated 
attending the opening of the Confucius Institute ; 3 said international week at UD and there were 
23 responses which could not be classified in these categories. There were only 28 students who 
responded that they did not engage in any activity or event that helped them become a global 
citizen.   

 

14  Text from one FYS student respondent 

15 Text from one FYS student respondent 

16 Text from one FYS student respondent 
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Opportunity for Success 
 FYS students were also asked about whether they had the opportunity to engage in a 
variety of activities to develop skills essential to academic success. Students were asked whether 
they had the opportunity to engage in these during the FYS or outside of this course (Question 20 
of FYS student survey). Students were asked to provide an open ended response (Question 21 of 
the FYS student survey) where they engaged in these activities if outside of the FYS, there were 
112 of these open ended response.  The most common response for “outside of the FYS” was 
“other classes” (42 respondents), followed by “in a social activity” “club” (17 respondents) and 
“with advisors” (13 respondents) or “independently” (10 respondents).  

Question 20: Did you… 

# Question 
During 

First Year 
Seminar 

In 
Another 
Course 

Other Responses Mean 

1 Analyze information 127 163 37 327 1.72 

2 Make arguments supported by reliable 
information 88 133 22 243 1.73 

3 Understand information from multiple 
resources and make connections (synthesize). 81 125 23 229 1.75 

4 Make an oral presentation. 70 116 20 206 1.76 

5 Hand in a written assignment. 120 129 19 268 1.62 

6 Recognize how your actions  can impact your 
health. 190 28 32 250 1.37 

7 
Recognize how your personal decision making 
impacts your ability to attain your academic 
goals. 

173 44 33 250 1.44 

8 

Engage in experiences that contribute to your 
understanding of what it means to be a 
respectful and contributing member of a 
diverse community and global society. 
(Members of a global society realize that 
their own world view is not the only point of 
view on a subject.) 

153 46 32 231 1.48 

9 
Create an academic plan of courses or list the 
learning opportunities that you wish to 
participate in while attending UD 

126 38 56 220 1.68 

 

 FYS students were also asked whether they attended any cultural events. There were five 
possible responses offered to students. The possible options for selection were “art 
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show/museum”, “theater”, “off campus event”, volunteer for a cause” and “other” (Question 22 
of FYS survey).  If selected “other”, an area to offer an open ended response followed, there 
were 43 open ended responses. Students stated they attended concerts, football games, dinner at 
an ethnic restaurant, and events related to the book “Strength in What Remains” as a cultural 
event they attend which was not listed as a closed ended response.  

 

 

 

Question 22: Did you attend or participate in any other cultural events? 
# Answer   

 
Response % 

4 Art Show/Museum   
 

218 46% 

5 Theater   
 

208 44% 

6 Off Campus Event   
 

231 49% 

8 Volunteer for a charity of cause   
 

115 24% 

9 Other   
 

50 11% 
 

Which activities were most helpful? 
 FYS faculty was asked to provide their perceptions on the activity they felt had the most 
significant impact on students in the FYS (Question 4 of the FYS faculty survey).   There were a 
variety of responses amongst the 31 faculty who replied to this question, with some faculty 
giving more than one example of an activity that was impactful. Many FYS faculty (61%) stated 
that activities held outside of the classroom had the most impact on FYS students. One faculty 
stated his class “shared a meal at a Vietnamese restaurant at the end of the class and that opened 
them up to more possibilities. I used that occasion to make the case for exploring things beyond 
their comfort level”.17  Another faculty replied “One of our field trips/scavenger hunts was very 
“community building” for our group”,18 another faculty responded that their class “had an 
intramural dodge ball team many of them participated in and loved. They did a significant 
amount of bonding as a class”.19 The out of class guest speakers related to “Strength in What 
Remains” were considered by some to be impactful for students. Other faculty felt in-class 

17 Text from one FYS faculty respondent 

18 Text from one FYS faculty respondent 

19 Text from one FYS faculty respondent 
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sessions such as one where five seniors came in and spoke with FYS students about their own 
experiences in college was well received. Faculty stated trips to career services, workshops, and 
scavenger hunts were helpful, as well as class sessions on topics such as registering for courses 
discussions related to the FYS common reader. The proportion who reported that FYS session 
outside of the classroom was impactful (61%) correlates with the number of faculty who reported 
they had one or more meetings (68%) out of the classroom (question 18 of FYS faculty study).  

 

 

 

Question 8: How many times did you meet with your seminar students 
outside of the classroom? 
# Answer   

 
Response % 

1 I did not meet with students outside of 
class time 

  
 

10 32% 

2 Once   
 

8 26% 

3 Twice   
 

7 23% 

4 Three times   
 

3 10% 

5 Four times   
 

1 3% 

6 5 times or more   
 

2 6% 

 Total  31 100% 
 

First Year Seminar Themes 
 As part of the FYS survey, students were asked whether their course had a theme this fall 
(Question 24 of FYS student survey). The survey provided an open ended question for students 
to supply their response, a total of 181 open ended responses were given indicating the theme for 
their FYS course. However, 139 students (43 % of responses) responded that there was no theme 
in their FYS course. Of those who saw that there FYS class had a theme, the most common 
response given reflected multiple “disciplines/programs” (30 responses)20 inherent within the 
university. This was followed by “global citizenship”, “globalization” or “global” which was the 
second most common response was offered (29 responses).  There also a variety of other 
responses given such as the book “Strength in What Remains” (18 responses); “personal 

20 Such disciplines and/ or programs as Philosophy; Media; Sports Management; Study Abroad; Leadership; 
Theatre  were given as the theme for the FYS 
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growth/reflection” (17 responses); “genocide/holocausts” (16 responses); “adjusting to college 
and the university of Delaware/making connections/exploring” (16 responses); “unclear/not 
helpful” (13 responses); “diversity/culture” (9 responses); “passport” (6 responses); “academic 
success topics/personal responsibility” (6 responses); “observation” (6 responses); 
“health/happiness” (4 responses); “current events” (2 responses) and few responses only 
supported by one person. Overall, there appears to not have been one common theme given by 
the majority of respondents in this survey. The one response given most commonly by freshmen 
was that there was no theme for the FYS for 2010.     

 Faculty was also asked whether their FYS had a theme (Question 11 of FYS faculty 
survey). Of the faculty surveyed, 30 responded to this question.  Of those who responded, 6 
(20% of respondents) stated there was no central theme to the Fall 2010 FYS. The remainder of 
faculty responses reveals themes of FYS encompassed 7 responded with self discovery (23%), 
global citizenship/global awareness 6 responses (20% of respondents), 5 stated there theme was 
getting oriented and learning to navigate life at UD (17% of respondents) , 4 (13% of 
respondents) stated their theme was developing skills, such as critical thinking and observation. 
There appears to have been a variety of themes during the Fall 2010 FYS according to these 
responses. 

Living in Close Proximity 
 FYS Faculty was asked whether they felt their students living in close proximity to one 
another was useful (Question 5 of the FYS faculty survey, see below). Of the 31 who responded, 
25 (81%) felt students living in close proximity was helpful, while 6 (19%) felt it was not. An 
open ended question permitted faculty to explain why they felt it was useful having students 
living in close proximity (25 faculty responded).  The majority of open ended responses stressed 
that such a living arrangement had a positive impact on the students. One faculty commented that 
students “already seemed to have bonded with each other by the first class, and felt comfortable 
talking and giving their opinions in the discussion”,21 another faculty replied “That they knew 
each other was very important for the comfort level and for sharing”,22 another faulty stated 
students “…knew and recognized each other from living in the same residence hall. The sense of 
community was already there”.23 One faculty commented on the need for community with their 
response, “College is, for many of them, a new and baffling experience. They need a community 
with which they can feel comfortable”.24 The bonds fostered by living close to one another 

21 Text from one FYS faculty respondent 

22 Text from one FYS faculty respondent 

23 Text from one FYS faculty respondent 

24 Text from one FYS faculty respondent 
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appears to have provided those social connections amongst students in the FYS class that many 
FYS students felt was missing from their FYS experience, and suggested as a way to enhance 
future FYS (see below for student response to Question 11 of FYS student survey). 

Question 5: Did you find it useful having your students living in close 
proximity to each other? 

# Answer   
 

Response % 

1 Yes   
 

25 81% 

2 No   
 

6 19% 

 Total  31 100% 
 

 Peer Mentors in the FYS Peer Mentor survey were also asked whether living in close 
proximity was beneficial to the FYS students (Question 4 of FYS Peer Mentor survey, see 
below). Out of 38 who responded, 37 Peer Mentors felt it was useful for students living close to 
each other, while only 1 respondent felt it was not.  Peer Mentors commented that living together 
helped students in the FYS become friends, establish support networks, accomplish group tasks 
expected of FYS, and made in-class interactions easier. A few responses are provided below: 

“The students found a support system during the FYE class. They would talk about 
classes they had together and I think many of them made good friends. Having them live 
near each other was great because they were able to see each other outside of class”25  

“I think it was easier for them to relate to one another and they felt more comfortable 
expressing themselves in class because they already knew each other on a personal 
level”26 

Living close to each other, these students were able to relate to the kinds of situations 
they have been encountering. Sometimes there can be a big disconnect between students 
living on opposite sides of campus so this helped to bridge that experience gap”27 

 

25 Text from one FYS Peer Mentor respondent 

26 Test from one FYS Peer Mentor respondent 

27 Text from one FYS Peer Mentor respondent 
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Question 4: Did you find it useful having your students living in close 
proximity to each other? 

# Answer   
 

Response % 

1 Yes   
 

38 97% 

2 No   
 

1 3% 

 Total  39 100% 
 

According to FYS faculty and Peer Mentors, living close to one another had proven benefits to 
students and the FYS experience such as allowing interaction and the development of bonds.  

 FYS students were also asked directly about the impact that living in close proximity had 
on their first year at the University.  In the FYS matrix question (Question 9- see below), were 
asked how valuable “living in the same residence hall” as students from their FYS class was on 
their transition to UD. Of the 701 responses, 236 (34% of respondents) found this living 
arrangement to be “very valuable”, 278 (40% of respondents) found it “valuable”, 130 (19% of 
respondents) found it “not valuable”, while 57 (8%) stated they did not engage in this living 
arrangement. The majority of freshmen who lived close to their FYS classmates felt they did 
benefit from this arrangement.  
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Question 9: One of the goals of the First Year Seminar is to help you 
transition to the University of Delaware. Please indicate how valuable the 
following were in helping you with this transition 
# Question Very 

Valuable 
Valuable Not 

Valuable 
I Didn't 
Do This 

Responses Mean 

1 Connecting with other 
freshmen 240 333 90 39 702 1.95 

2 Connecting with my Peer 
Mentor 151 368 131 53 703 2.20 

3 Connecting with my First Year 
Seminar faculty member 145 347 142 69 703 2.29 

4 Learning about the UD 
academic resources 268 357 56 22 703 1.79 

5 Meeting with my academic 
advisor 239 270 91 102 702 2.23 

6 Learning about UD academic 
expectations of me 209 369 86 36 700 1.98 

7 
Discussing topics to ensure my 
health and safety, such as 
alcohol awareness 

227 354 113 9 703 1.88 

8 
Learning about cultural 
activities and events on 
campus 

184 379 115 24 702 2.00 

9 
Living in the same Residence 
Hall with the students from my 
First Year Seminar 

236 278 130 57 701 2.09 

 

Perceived goals of FYS 
Students were also asked to provide feedback as to what they thought were the most 

important goals of FYS (Question 10 of FYS student survey, see below). FYS freshmen felt   
connecting with other students should be the most important goal (76% of survey respondents), 
followed by exploring majoring and learning about academic opportunities at UD (55% of 
respondents).  The goals of connecting with FYS faculty, gaining social and academic skills for 
success at UD, learning more about themselves and “other” were other goals selected, yet not as 
prominent as the top two chosen by freshmen.   

Faculty had various opinions as to the most relevant goals of the FYS. Faculty was asked 
to select up to five responses to a close ended question which asked “What do you think should 
be the most important purposes of the FYE seminar?”(Question 9 of FYS faculty survey, see 
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below).  Of faculty responses, the most commonly selected were “Freshmen connecting with 
FYE faculty” (66% of respondents); “Freshmen exploring majors and learning about academic 
opportunities at UD” (63% of respondents); “Freshmen connecting with other students” (63% of 
respondents) and “Freshmen gaining academic skills needed to succeed at UD” (56% of 
respondents).  These responses show that the majority of faculty felt freshmen should be 
developing bonds with faculty and amongst each other, while learning more about academic 
opportunities and developing skills to achieve academic success. These responses by faculty 
complement the goals selected by FYS undergraduate students commented as the most important 
for FYS. 

 

Question 10: What do you think should be the most important purpose of 
the First Year Seminar? Select up to three 
# Answer   

 
Response % 

1 Connecting with other students   
 

522 76% 

3 Exploring majors and learning about 
academic opportunities at UD 

  
 

377 55% 

4 Connecting with FYS faculty instructor   
 

156 23% 

5 Learning more about myself   
 

135 20% 

6 Gaining the social skills needed to 
succeed at UD 

  
 

328 47% 

7 Gaining the academic skills needed to 
succeed at UD 

  
 

386 56% 

8 Other   
 

14 2% 
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Question 9: What do you think should be the most important purposes of 
the FYE seminar? Select up to five choices 
# Answer   

 
Response % 

1 Freshmen connecting with other 
students 

  
 

20 63% 

2 Freshmen connecting with FYE faculty   
 

21 66% 

3 Freshmen exploring majors and learning 
about academic opportunities at UD 

  
 

20 63% 

4 Freshmen learning more about 
themselves 

  
 

13 41% 

5 Freshmen gaining social skills needed to 
succeed at UD 

  
 

15 47% 

6 Freshmen gaining academic skills 
needed to succeed at UD 

  
 

18 56% 

7 Freshmen connecting with a Peer 
Mentor 

  
 

15 47% 

8 Freshmen to develop the skills to 
critically analyze a problem 

  
 

9 28% 

9 Freshmen to develop written 
communication skills 

  
 

4 13% 

10 Freshmen to develop oral 
communication skills 

  
 

4 13% 

11 Other   
 

5 16% 
 

 

Suggestions for future students and faculty in the FYS 
Students were asked “What one change in the first Year Seminar would improve the 

experience for next year’s students?” (Question 11 of the FYS student survey) which yielded a 
total of 387 (61% of surveys completed) responses from the students.  Students offered many 
suggestions and personal reflections on their FYS experience as comments to this question. 
Several themes became evident upon review of these responses. 

 The most dominant theme centered on a desire for more social elements within the FYS. 
Many students (68 out of 387, or 17% of responses) commented that future FYS should ensure 
opportunities for in-class as well as out of class interactions with fellow classmates. Many stated 
in-class activities could have generated interactions to foster discussion to get to know their 
classmates. As one student stated, “I would make the class more interactive with more 
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stimulating hands on activities to make students bond more”.28 This desire for an in-class 
connection was a reoccurring comment amongst FYS survey respondents. It was also suggested 
that more out of class, or group oriented activities should be incorporated into future FYS so 
students can get to know one another. More knowledge on clubs and other “social 
opportunities”29 for interacting with students in the university was stressed as a recommendation.  
A few raised the topic of having FYS class be composed of students from different residence 
halls, so they could “meet more people”.30 The comments of these students emphasize a need for 
interaction, with those in their FYS class as well as with those outside FYS. These comments 
reveal a desire amongst students to integrate socially into the UD student community and 
develop bonds with others; the FYS could serve as a vessel to achieve this desire for freshmen.  

 Students also provided comments about the common reader.  It was found that 85% of 
FYS students who were asked if they had read this book and/or listened to Tracy Kidder’s lecture 
had done so. Of those who read the common readers, 88% found the story inspiring, 71% found 
the story personally meaningful,  69% felt compelled to get involved and help others, while 85% 
felt they could make a valuable contribution to society (Question 7 of the FYS student survey). 
So in general students found the story meaningful and personally inspiring.   A few students (37 
out of 387, or 10% of responses) commented that there should be a different book used for FYS 
or have no book used in future FYS classes, stating that classmates had not read Tracy Kidder’s 
“Strength in What Remains”, and that they did not necessarily find it “relatable”.31 Some 
suggested having options for the book to be used in FYS. There were a few students who 
commented they did enjoy the book, yet wished there was more integration and discussion of this 
book in their FYS class.  

 

 

 

28 Text from one FYS student respondent 

29 Text from one FYS student respondent 

30 Text from one FYS student respondent 

31 Text from one FYS student respondent  
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Question 6: Did you read “Strength in What Remains” by Tracy Kidder 
and/or listen to his lecture? 

# Answer   
 

Response % 

1 Yes   
 

617 85% 

2 No   
 

109 15% 

 Total  726 100% 
 

Question 7: What are your reactions to the book “Strength in What 
Remains” by Tracy Kidder and/or his lecture? 

# Question Yes No Responses Mean 

1 I found the story personally meaningful 433 179 612 4.29 

2 I found the story inspiring 541 71 612 4.12 

3 I felt compelled to get involved in helping others 417 191 608 4.31 

4 I believe I can make valuable contributions to society. 521 90 611 4.15 
 

 Returning back to the question 11 which asked for recommendations to enhance the FYS 
experience for students and teachers, students also stated there should be more focus on tools or 
experiences which assist students with academic success at UD. Students commented (44 out of 
387, or 11% of responses) they would have preferred their FYS to discuss such processes as how 
to register for a class (the most common suggestion in this theme), help choosing a major, having 
FYS be major specific, guidance on study skills, information on time management and note 
taking, assistance in developing academic skills, knowledge on academic centers (or resources), 
and learning how to talk to an advisor.  Many of these suggestions from students were presented 
as “materials necessary for developing the skills necessary for navigating the University of 
Delaware” found for the first time in the in the Faculty Outline- First Year Seminar Fall 2010 
given to faculty who taught FYS 2010.  The resources provided for faculty were more extensive 
this year and this was a recommendation from past years.  Such topics as “choosing and 
changing majors; UDSIS course registration; advisement; finding support services and resources 
(Office of Academic Enrichment, Library, etc) and transition including study skills, alcohol 
awareness, conflict management, safer sexuality, etc.” were all provided to faculty in the Faculty 
Outline- First Year Seminar Fall 2010 as outcomes for the FYS.   

 Several other themes emerged as suggestions for FYS in the future from the remaining 
undergraduate comments. A few will be highlighted to illustrate the diversity in responses 
offered by the FYS students. There were 28 students (7% of responses) who commented on the 
semester schedule of the FYS. A few students stated FYS should be longer (full semester) (9 
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responses), others stating FYS should be shorter, or meet only once a week (19 responses). Other 
respondents suggested less work in the FYS (19 responses), as one respondent stated “Some FYE 
classes were required to write multiple papers while others were not”.32 a few commented they 
felt they did too much for a one credit pass/fail while others suggested there was a lack of 
structure in their FYS class. Some suggested ways to group class, such as major, interests, from 
all over campus (15 responses total); Some students stated there should be more activities/trips 
and/or out of class events (13 responses), or explore UD and opportunities on campus (14 
responses). There were some comments over the usefulness of FYS and that it should be more 
engaging (13 responses), or that the topics in FYS should be driven by students (18 responses). 
There were 16 students who had no suggestions for future FYS and many of these students felt 
they had a positive experience.  

Faculty was asked to provide recommendations on how the FYS could be 
enhanced/changed/ improved for the next year’s students and faculty (Question 10 of FYS 
faculty survey), a total of 29 faculty members provided comments. Responses covered a wide 
variety of issues. There were seven faculty who made comments on the structure of FYS, such as 
how next year it should not be pass/fail (“I think that any one credit, pass/fail class will not be 
taken seriously”33) concerns over FYS for trying to accomplish too much (“the temptation 
should be resisted to expect too much of the seminars with respect to the number and range of 
activities that they are urged to include”34) or that students should not be getting credit for 
alcohol and sex education. Besides this type of response, there was no one suggestion or 
comment that had as many respondents. There were three who commented on the schedule of 
FYS, either stating they liked the eight week, twice a week schedule, asking that it be made 
longer or merely stating that Friday evening classes are hard for freshmen who often go home on 
the weekend. The remaining comments centered on suggestions such as having a list of topics 
that faculty could have for FYS, have FYS comprised of students from different majors or from 
different parts of campus, across, have a book that students can better relate to, and to improve 
ways that transitional topics are taught and to have some more activities or classes on topics for 
academic success at UD. A few selected comments from faculty are provided below.  

 “It might help to have some set of topics that a faculty leader could choose from as 
possible topics for discussion in class, beyond the book discussion”.35  

32 Text from one FYS student respondent 

33 Text from one FYS faculty respondent  

34 Test from one FYS faculty respondent 

35 Text from one FYS faculty respondent 
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“I think it is important that some information on curriculum and academic policies be 
included in the FYE seminar. Many of my students had questions about their grading 
options, university breadth requirements, and major selection. It is certainly a much 
more relevant topic than the Conflict Resolution topic presented by my Peer Mentor. I sat 
through it and it really was not helpful”36 

“One thing I know I will do different next year is make sure I build in more get to know 
each other activities. I sort of assumed that this would be a result of being in the course 
together and sharing a similar experience, and then found out at the end to my 
disappointment that some of the students still had not connected with or interacted with 
each other much, neither in class nor outside of class”37   

“The two meetings per week worked much better than running the seminars through the 
entire term. However, the goal of the program is still too ambitious. If exposing students 
to university services and resources would be the main goal, then faculty could better 
prepare for these types of sessions. If the goal would be for students to gain specific 
academic skills, then less time would be devoted to campus services and more on 
academic enrichment. Trying to do everything, especially by faculty not trained in these 
areas, creates problems in planning syllabi”38 

The last statement given by a faculty instructor conveys the issue over the identity of FYS. 
During the fall 2010 FYS, there were many activities enacted by faculty that ranged from 
sessions on academic success, to social and cultural integration of freshmen into the university, 
discussion over life skills in navigating adult situations at UD (i.e. the Peer Mentor classes of 
safer sexuality, alcohol awareness and conflict resolution) as well as events and classes tied to 
the common reader.  There are many well intended yet divergent lines of instruction occurring in 
the FYS.  

When Peer Mentors were asked to provide suggestions on how FYS could be improved 
for next year’s students (Question 10 of FYS Peer Mentor survey), their 31 responses to this 
question. The responses varied greatly, there was not one dominant suggestion, the most 
common suggestions were to make the class more interactive (4 Peer Mentors commented), 
change the number of days a week to meet (3 Peer Mentors stated), to not have to teach safer 
sexuality, alcohol awareness and conflict resolution (3 Peer Mentors Stated), with many other 
suggestions such as having more Peer Mentor led classes, more resources on the web for Peer 
Mentors, for Peer Mentors to have a greater influence in the construction of the syllabus, have 

36 Text from one FYS faculty respondent 

37 Text from one FYS faculty respondent 

38 Text from one FYS faculty respondent 
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more outside class activities, “creating a family”,39 to having more standardized curriculum in 
the FYS. 

Students, faculty and Peer Mentors highlighted the need to develop coherent goals that 
emphasize the social connections amongst students and faculty, gaining knowledge about ones 
major, learning about academic opportunities at UD and developing skills for success.  
Achieving all of these in eight weeks, in a one credit pass/fail course may be difficult. Providing 
a longer timeframe for FYS and working in tandem with other campus units could help to 
achieve these goals.   

The standard sessions taught by Peer Mentors    
 Students commented on the standard three class sessions (i.e. alcohol awareness, safer 
sexuality and conflict resolution) which are given during the FYS seminar.  Although not many 
students addressed these class sessions, a few did discuss these sessions in a few question in the 
FYS students survey. This topic is being examined since the topics that Peer Mentors teach have 
been a required element of FYS for the past few years.  Overall, comments indicate these class 
sessions were not well received by these few students. One student commented “I think it is 
important to learn things OTHER than alcohol/sex ed stuff”,40 while another stated: 

“Do not teach about alcohol awareness or sex. We hear about these topics almost on a 
daily basis as freshmen.  Also, I was insulted that I had to get a goodie bag filled with 
condoms. Not every student on campus has sex, so that portion of the class should be 
optional” 41 

One student suggested FYE should have more “time discussing campus realities, such as how to 
stay out of trouble, and what to expect from RA’s and hall monitors, rather than alcohol/sex 
common sense”,42 while a few students felt the alcohol awareness test could have been shorter.  
One student suggested to “make each class non-coed so that everyone is more comfortable about 
the sexual assault education”.43  One student stated that perhaps having the alcohol awareness 

39 Text from one FYS Peer Mentor respondent 

40 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

41 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

42 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

43 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 
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and safer sexuality class session be “made more into a discussion as opposed to a lecture”44 
would have made generated more participation amongst students in her FYE class. With regards 
to the conflict class session, one student suggested to “eliminate the lecture about conflict and 
resolution. It was particularly unhelpful and unnecessary”.45 There was one student who 
appreciated these class sessions, stating “alcohol awareness, communication, and the other 
seminars taught by the Peer Mentors were helpful”46 while another student (who responded to Q 
15: What assignment was helpful to you and why?) stated “The drug, alcohol, and sex class 
session with the pre-tests and post-test helped to bring awareness to safety and the reality of 
what myths are out there”.47 Another student responded “Alcohol tests; I learned valuable 
information about safety when under the influence”48 as being the most valuable assignment in 
FYS.  In future FYS surveys, an explicit question on the perception of these class sessions could 
better assess their impact on FYS students.   

 

Peer Mentors and Instruction 
In reviewing the FYS Peer Mentor Fall 2010 survey, responses to some questions 

indicate a need for certain issues to be explored further. One of the most intriguing responses 
was to the question (Question 11 of FYS Peer Mentor survey) which asked Peer Mentors how 
many times they taught during the FYS 2010 seminar. It is assumed that Peer Mentors will 
normally teach the Alcohol Awareness, Safer Sexuality and Conflict Resolution sessions (3 class 
sessions during the seminar). These are the sessions for which they received guidance in 
delivering. Out of 33 respondents, 39% (13 Peer Mentors) taught 1 to 3 times during the FYS in 
fall 2010. What is interesting is that 52% (17 Peer Mentors) of the respondents taught 4 to 6 
times during the seminar and 9% (3 respondents) taught 7 times or more. The majority of 
respondents taught more than the three anticipated class sessions expected of a Peer Mentor.   
Further exploration may be warranted to examine under what conditions these Peer Mentors 
taught more than 3 classes during the Fall FYS seminar, or if they collaborated with faculty on 
other sessions. 

44 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

45 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

46 One FYS student’s response to Question 11 of the FYS student survey: “What one change in the First Year 
Seminar would improve the experience for next year’s students?” 

47 One FYS student’s response to Question 15 “What assignment was helpful to you and why?” 

48 One FYS student’s response to Question 15 “What assignment was helpful to you and why?” 
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Question 11: How many times did you teach the seminar? 
# Answer   

 
Response % 

1 1-3 times   
 

13 39% 

2 4-6 times   
 

17 52% 

3 7 times or more   
 

3 9% 

 Total  33 100% 
 

 Faculty provided some feedback on the reception of these three class sessions which the 
FYS Peer Mentors were responsible for instructing. The faculty members were asked the 
question to list one or two topics presented by the Peer Mentors that were well received 
(Question 19 of the FYS faculty survey). Out of 31 responses, 17 FYS faculty mentioned the 
topics that the Peer Mentors are responsible for instructing. Although five instructors admitted 
they were not present for those sessions. Faculty were also asked whether they thought their Peer 
Mentor was helpful, and to explain (Question 13 of the FYS faculty survey), which generated 31 
responses from faculty.  The three comments stated that the Peer Mentor did well delivering the 
three sessions for which they were responsible.  The only comment which was negative in nature 
to these sessions was give by an instructor as an open ended response to Question 9 of the FYS 
faculty survey, “What do you think should be the most important purposes of the FYE seminar”, 
where one open ended response was given that stated academic subject matter should be the 
focus, and not “beer or sex”, and that such “non academic content” should be placed elsewhere.  

 

Recommendations: 
 Overall, the response of students to the FYS was largely positive. Students felt as if they 
were helped by the FYS in adjusting to life at UD. When comparing this year’s responses to 
those from the 2009 FYS, current stake holders (i.e. students, faculty and Peer Mentors) had 
more positive things to say about the experience with FYS. There have been gains made in the 
program’s ability to help freshmen adjust to UD and to take away something positive from this 
experience. The FYS is a program that overall creates a positive connection for freshmen 
entering the university. The FYS program administrators, the FYS faculty and the FYS Peer 
Mentors should be congratulated for their efforts to shape the class of 2014.  

Based upon responses to the FYS surveys, several themes emerged which guide 
recommendations to assist in the continual modification and improvement of the FYS program. 
Some of the themes discussed in the recommendations have also been addressed in previous FYS 
reports conducted during 2005-2010.  
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Recommendation 1: Design the FYS around common learning goals connected 
to the General Education Goals and ensure the consistency of the FYS delivery 
across the courses. According to students who took the FYS survey, a significant proportion 
did not see a theme to their FYS course. Nearly half (43%) of the students who responded to the 
open ended question asking whether their FYS had a theme stated there was “none”. Of those 
students who offered a theme, there was an array of responses indicating a lack of a unified topic 
for the fall 2010 FYS.  The Faculty Outline given to FYS faculty states that part of the faculty 
responsibilities entails focusing “topical aspects of the seminar on global citizenship” and to 
provide students with “an opportunity to begin to develop the skills to think critically, 
encouraging discussion, reflection, and the sharing of opinions”, it appears that many faculty 
followed these directives as evidenced by student responses, yet there was variability in feedback 
from students about their experiences in FYS and what they found valuable in the seminar. 
Perhaps greater structure is required so that goals of FYS are made more explicit and instructions 
are provided to faculty on how to structure the FYS experience so that students have a highly 
engaged, interactive experience in the attempt to meet the FYS goals.    

Recommendation 2: Identify ways to introduce students to activities that 
ensure academic success. Many FYS students indicated they valued activities which 
enhanced their ability to achieve academic success at UD. Such activities were often suggested 
by Fall 2010 FYS students as ways to enhance the FYS program.  FYS students recognize the 
importance of such activities as attending seminars on time management and note taking, 
learning how to register for classes or pick a major, how to meet with their advisor, or get 
familiar with academic centers on campus that can help them achieve their goals. Faculty also 
commented that such activities had a significant impact on their students.  Perhaps if there is a 
greater emphasis on such activities, entrenched in the common learning goals, an identity may be 
established which could be easily recognizable by FYS students. It may be important to begin 
thinking about a structured way of introducing freshman students to activities and resources 
associated with one of the biggest priorities, undergraduate education at UD.  This may help to 
clarify the FYS’ identity and increase student engagement, which could also prove helpful in 
setting freshmen on a path to prominence. 

Recommendation 3: Maintain FYS students residing in close proximity to one 
another, and also provide FYS students with activities or opportunities to 
strengthen social bonds amongst students. One of the most common suggestions 
amongst FYS student respondents to enhance the FYS program was to provide opportunities 
and/or to inform students of activities for social interactions amongst classmates and as well as 
other UD students. There were a proportion of students who felt that FYS should be a tool to 
familiarize them with the University and their fellow undergraduates. This recommendation 
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indicates a greater need for community building amongst the FYS students.   Faculty members 
observed that students living close to one another benefitted by this experience. There was a 
recognized sense of community and familiarity that faculty (and Peer Mentors) saw, which was 
assumed to be the result of living close to one another.  If this living arrangement is not 
continued, the FYS will need to implement other opportunities for students to build community 
and engage with each other and the University.  

Recommendation 4: Examine the abbreviated FYS schedule to see if it supports 
the goals of students making social connections as well as becoming familiar 
with resources for academic success.  If an FYS goal is to continue to offer opportunities 
for students to socially integrate into UD, learn about resources and activities for academic 
success as well what UD has to offer, accomplishing all these goals might be challenging with an 
abbreviated semester.  Eleven students specifically recommended lengthening the course.  
Considering that one FYS topic is class registration, it might be appropriate to have the course 
occur at least through November 18th; the date to register for Spring Semester. This way, 
students could receive greater guidance about registration as well as mapping their academic 
plans. An action which may also foster an investment in the FYS for students would be making 
this a graded course. If students see that a grade is involved then they are more likely to become 
invested in being engaged in the FYS. Also, if the goal of the FYS is to accomplish the many 
tasks (discussed above), then a longer time line and a greater number of interactions between 
faculty and students may be required.     

Recommendation 5: Conduct further analysis with stakeholders to determine 
the impact of  topics pertaining to student health issues.   

The class sessions on health issues have been an integral part of the FYS experience.  Previous 
assessments have not explicitly focused on how this information has been received by 
stakeholders. Therefore, continuing efforts should be made to ensure that the material presented 
to freshmen students on health and safety related issues is both appropriate and meaningful.  This 
important collaboration between Student Life and the FYS program is vital in ensuring that ALL 
students are exposed to these topics, and careful consideration should be given to the way 
material is delivered with students being encouraged to engage in discussions around these topics 
during the semester.  
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Appendix A 
Demographics of Undergraduate Students in Fall 2010 FYS  

Are you an International Student? 

# Answer   
 

Response % 

1 Yes   
 

84 11% 

2 No   
 

661 89% 

 Total  745 100% 
 

What is your gender? 

# Answer   
 

Response % 

1 Female   
 

530 71% 

2 Male   
 

215 29% 

3 Prefer not to disclose   
 

1 0% 

 Total  746 100% 
 

Please identify the racial or ethnic group to which you identify 

# Answer   
 

Response % 

1 Asian (Pacific Islander)   
 

106 14% 

2 American Indian (Alaskan Native)   
 

3 0% 

3 Hispanic (Latin American)   
 

21 3% 

4 Black (African American)   
 

33 4% 

5 Caucasian (non-Hispanic)   
 

535 72% 

6 Other   
 

28 4% 

7 Prefer not to disclose   
 

17 2% 

 Total  743 100% 
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