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Executive Summary 

The Center for Teaching and Assessment of Learning, in collaboration with the First 

Year Seminar Office, conducted an assessment of the First Year Seminar (FYS), UNIV 101, 

which occurred in fall 2012 at the University of Delaware. These courses impact a large number 

of UD students; this fall, 1,683 – just over 40% - of the university’s 4,192 first-year students 

were enrolled in UNIV 101 courses, pass/fail courses that met twice a week during the first eight 

weeks of the fall semester. This assessment is framed primarily using relevant observations and 

recommendations made to UD by the 2011 Middle States Commission on Higher Education 

Evaluation Team Report (Cohon, et al., 2011) and provides data to inform decision making to 

further develop this important, impactful program. 

We used three separate Web-based surveys to assess the FYS program. A total of 439 

surveys were completed by students (26% of the total 1,683 FYS students), 29 surveys 

completed by faculty (42% of the 69 FYS faculty) and 43 surveys completed by peer mentors 

(56% of the 77 peer mentors). These surveys asked respondents to offer their perceptions of, 

experiences in, and suggestions to improve the FYS program. Because students from 18 of 76 

sections – 24% – failed to complete any surveys and 15 of the sections – 20% - were only 

represented by one, two, or three responses, it is unlikely that these responses are representative 

of all FYS UNIV 101 participants. 

Although these survey results cannot be generalized to all UD students, they provide 

useful information.  In particular, four future considerations emerge from these data: 

1. Address Student Participation and Engagement: Some peer mentors and faculty 

report that student class participation and engagement tends to be an issue. First year 

students seem to be hesitant to fully engage in discussions and contribute within the class 

setting.  Some possible solutions could include options to changing the course from 

Pass/Fail to standard grading (a suggestion made by the Middle States Evaluation Team), 

and providing training for faculty and peer mentors that helps them implement strategies 

to overcome the student’s  reticence to engage and make meaningful contributions to the 

class.  This could include modifications to both content and design. 

2. Investigate the Number of Class Sessions Being Taught by Peer Mentors: In our 

2011 surveys, we found that peer mentors appeared to be teaching more than the three 

class sessions expected of them. Despite emphasizing that expectation with faculty, that 
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situation did not appreciably change according to the responses to the 2012 surveys. If 

this expectation is going to continue to be held by FYS administrators, more robust 

mechanisms to explore, monitor, and correct this situation should be explored. 

Alternatively, this expectation may be unrealistic and unworkable. 

3. Consider Peer Mentor Ideas for Training: Peer mentors offered several ideas and 

expressed several observations that could be helpful in organizing training for next year’s 

cadre of mentors, including: specifically targeting “student motivation,” explicitly 

addressing aspects of the faculty-peer mentor relationship such as peer mentor 

assertiveness, and scheduling peer mentor meetings while the FYS course is in session. 

4. Improve FYS Assessment: We should significantly improve how we assess FYS. We 

should improve the alignment between (a) each of these survey instruments and (b) 

survey questions and the goals of the FYS program. We should also implement a survey 

common to all FYS courses and articulate common goals for all FYS courses. We should 

also further professionalize how these surveys are administered, adopting survey 

administration best practices such as those described in the Tailored Design Method 

(Dillman, Smyth, & Christian, 2009). Finally, if assessment of the FYS program is 

critical then additional methods should be used to assess it. 
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Introduction 

The Center for Teaching and Assessment of Learning, in collaboration with the First 

Year Seminar Office, conducted an assessment of the First Year Seminar (FYS), UNIV 101, 

which occurred in fall 2012 at the University of Delaware. These courses impact a large number 

of UD students; this fall, 1,683 – just over 40% - of the university’s 4,192 first-year students 

were enrolled in UNIV 101 courses. This assessment is framed primarily using relevant 

observations and recommendations made to UD by the 2011 Middle States Commission on 

Higher Education Evaluation Team Report (Cohon, et al., 2011) and provides data to inform 

decision making to further develop this important, impactful program. 

UNIV 101 

UNIV 101 courses are one-credit, pass/fail courses that meet twice a week during the first 

eight weeks of the fall semester. Incoming first year students are assigned to an FYS course 

section by their advisors during the summer New Student Orientation program. Although all first 

year students are required to participate in an FYS course, at least forty-two majors do not 

require their students to participate in UNIV 101 courses but offer their own discipline-specific 

FYS course (University of Delaware, 2012a). In total, there were 76 sections of UNIV 101 with 

an average class size of 22 students. 

The larger First-Year Experience (FYE) program has six learning outcomes; they are 

listed below with the outcomes for FYS in italics: 

1. Identify how your personal decision-making can impact your well-being and your 

ability to reach your goals. 

2. Engage in experiences that contribute to your understanding of what it means to 

be a respectful and contributing member of a diverse community and global 

society. 

3. Develop a plan to ensure your academic success at UD while benefiting from the 

many resources available to you. 

4. Begin to develop your ability to critically analyze and synthesize information. 

5. Deliver, using appropriate technology, a reasoned, persuasive argument both 

orally and in writing. 

6. Develop mentoring relationships. 
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Faculty for the UNIV 101 course are volunteers who are solicited and ultimately selected 

by the FYS faculty director, Avron Abraham. These faculty are broadly representative of the 

colleges and disciplines at UD. They are compensated for one credit hour of overload at their 

rank. Most course sections are taught by regular faculty members with some sections taught by 

academic advisors or senior administrators e.g., Director of Residence Life. Faculty facilitate 

most class sessions with at least three sessions assigned to undergraduate peer mentors.  

Each UNIV 101 section also has a peer mentor. As described on the FYS website, a peer 

mentor is “an upper class student who serves as a resource and role model for first-year students. 

A peer mentor meets a required GPA of 2.8 and is involved in several organizations around 

campus. Peer mentors serve as a liaison between the faculty member and the students and 

maintains and upholds the following roles and responsibilities.” These students attend each 

UNIV 101 class, meet weekly with the faculty member teaching that class, and hold out-of-class 

meetings and activities for their UNIV 101 students. To prepare for their role as a peer mentor, 

each student enrolled in a one-credit UNIV 301 course in the spring of 2012. Peer mentors are 

compensated $800 with an additional $100 for each year they serve in the role. 

Organizationally, the FYS is one component of the FYE program directed by a faculty 

director – Dr. Avron Abraham – who also has responsibility for Discovery Learning Experience, 

University Studies, Academic Enrichment, and the FYS. The faculty director is supported by one 

professional staff member, a graduate student, and an administrative assistant. The professional 

staff member provides all training and support to the peer mentors who help implement the 

program. 

2011 Middle States Report 

In 2011, the university underwent review by the Middle States Commission on Higher 

Education to renew its regional accreditation. A significant outcome of that review was a final 

report delivered to the university and the accrediting agency by an evaluation team. Although 

this report recommended renewal of regional accreditation, it made several significant 

recommendations and suggestions. Two of them are particularly relevant to the FYS program: 

improving diversity and enhancing the FYE. 

Improving diversity and the experience of underrepresented minorities is a key theme of 

the Middle States report that cuts across several specific recommendations and suggestions. The 

report recommends that the university “commit itself forcefully and visibly to improving its 



7 

 

diversity” (p. 7), “develop plans for increasing the racial/ethnic diversity of it student body” (p. 

8), and “study the reasons for the significantly lower graduation rate for students from 

underrepresented minorities, especially African American students, and develop concrete steps 

for improvement” (p. 8). Diversity is also a key theme in the university’s strategic plan Pathways 

to Prominence and the university has made a significant, visible commitment to increasing 

diversity and improving the experience of diverse individuals at UD. 

In discussing the university’s undergraduate experience, the Middle States report draws 

attention to the entire FYE program. The report notes that the program “seems diffuse, perhaps 

seeking to do too much” (p. 9) and “is uneven” (p. 9). The report continues by stating that 

“student satisfaction [for the FYS] is reported to be modest at best, and the fact that the FYS is 

only a one-credit pass/fail course implies that it is considered a lower priority” (p. 9). That 

section of the report concludes by specifically suggesting that UD “make the FYE a more 

integrated experience and expand a more uniform model across the university” (p. 9). 

In 2015, we must respond to the observations, suggestions, and recommendations in the 

Middle States report. This is a key part of maintaining our regional accreditation. Assessment 

activities and program developments should be built around the suggestions and 

recommendations made in the Middle States report if we are to provide an informed, positive 

response. 

Assessment Method and Limitations 

As in previous years, we used three separate Web-based surveys to assess the FYS 

program. These instruments were virtually unchanged from those used last year and copies of the 

instruments can be found in Appendices A-C. Dr. Abraham sent requests to each of the three 

FYS stake holders for whom surveys were created: students, faculty members, and peer mentors. 

A total of 439 surveys were completed
1
 by students (26% of the total 1,683 FYS students), 29 

surveys completed by faculty (42% of the 69 FYS faculty) and 43 surveys completed by peer 

mentors (56% of the 77 peer mentors); these response rates are very comparable to last year’s. 

These surveys asked respondents to offer their perceptions of, experiences in, and suggestions to 

improve the FYS program. Responses provide an understanding of the self-perceived benefits of 

                                                 
1
 This does not mean that all questions on these surveys were answered, merely that the student looked at all of the 

questions or the Qualtrics software automatically marked the survey as “complete” after a week of inactivity. 
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the FYS program and provide information for possible strategies to enhance this program for 

future UD freshmen cohorts. 

It is unlikely that these responses are representative of all FYS UNIV 1010 participants. 

Although Table 1 shows that non-White students are well represented among survey 

respondents, there is still a strong chance that these data are biased because of poor 

representation of many UNIV 101 class sections.
2
 In particular, students from 18 of 76 sections – 

24% – failed to complete any surveys whatsoever. Similarly, 15 of the sections – 20% - were 

only represented by one, two, or three responses meaning that nearly half of the sections are 

poorly represented or completely unrepresented in these data. However, despite having low or no 

student representation from each FYS section these are still valuable data representing the 

beliefs, perceptions, and recommendations of hundreds of FYS participants and can be 

generalized to many of the UNIV 101 course sections.  

 

Table 1: Gender, Race/Ethnicity, and National Origin of Students 

 Survey respondents All UD first-year students 

Female 322 73% 2,402 57% 

Male 117 27% 1,790 43% 

American Indian or Alaska Native 0 0% 1 < 1% 

Asian 33 8% 149 4% 

Black or African American 27 6% 199 5% 

Hispanic or Latino 48 11% 311 7% 

More than one race n/a
3
 n/a

6
  115 3% 

Native Hawaiian or Other Pacific Islander 1 < 1% 2 < 1% 

White 327 75% 3,233 77% 

International 10 2% 156 4% 

 

Survey Results 

A summary of some of the responses to each of the three surveys is presented below. The 

fourth section discusses a unique Biological Sciences FYS program involving two class sections. 

Percentages reported in this section are of those who responded to each question and do not 

include those who skipped that question.  Where appropriate, responses were quantified and 

                                                 
2
 Non-response bias occurs when (a) an identifiable group of people do not respond to a survey and (b) the lack of 

responses from that group significantly affects the results of the survey (Dillman, Eltinge, Groves, & Little, 2002). 

3
 The question asking race did not allow students to select more than one response. 
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statistical tests performed to evaluate differences between groups of respondents.  Detailed 

information is reported for t-tests performed between two groups of students (e.g., male and 

female respondents); for brevity, details are not reported for ANOVA and subsequent post-hoc 

analyses on differences between multiple groups.  All results reported as significant are 

significant with an alpha value of .05 i.e., p < .05.” 

Student Survey 

The student survey focuses on five general topics: connectedness, transition, UD 

resources, personal responsibility and diversity, and the FYS program. Where appropriate, 

responses were quantitatively assessed and compared; where they exist, significant differences 

between respondents of different genders or different races and ethnicities are reported. Tables 

with summary responses to all of the student survey questions (omitting the open-ended 

responses) can be found in Appendix E. 

Connectedness. We directly asked students how connected they felt to their FYS faculty 

member and their FYS peer mentor. Most respondents – 75% – indicated that they felt very or 

somewhat connected to their FYS faculty member and even more respondents – 88% – indicated 

the same for their FYS peer mentor. However, a small minority of respondents indicated that 

they did not have an opportunity to form a relationship with their advisor (8%) or peer mentor 

(5%). 

Transition. When asked if their participation in FYS made them feel better prepared for 

the second semester, most (81%) respondents answered in the affirmative. Curiously, male 

respondents, t(420) = -1.996, p = .047, more strongly believed that their FYS experience made 

them feel better prepared for their second semester; the difference is small but statistically 

significant. 

We also asked respondents about the value of several FYS activities and topics in helping 

them transition to UD; responses are shown in Table 2. 
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Table 2: Student-reported value of selected FYS activities and topics helping their transition to 

UD 

Activity or topic 

Very 

valuable Valuable 

Not 

valuable 

Did 

not do 

Connecting with other freshmen 25% 49% 17% 8% 

Connecting with my peer mentor 22% 58% 13% 7% 

Connecting with my First Year Seminar faculty 

member 

21% 50% 20% 8% 

Learning about the UD academic resources 40% 52% 7% 2% 

Meeting with my academic advisor 32% 42% 13% 14% 

Learning about UD academic expectations of me 32% 53% 11% 4% 

Discussing topics to ensure my health and safety, 

such as alcohol awareness 

31% 54% 14% 1% 

Learning about cultural activities and events on 

campus 

25% 54% 18% 3% 

 

UD resources. In one multi-part question, we presented students with a list of UD 

academic resources and asked if they (a) were familiar or not familiar with a resource and (b) 

have or have not used it. It is important to note that many students responded to this survey after 

completing the first eight weeks of classes and may not have had time to use resources.  

Responses to this question are presented in Table 3. 

 

Table 3: Student-reported familiarity and use of UD academic resources 

 Familiarity Use 

Resource Familiar Not familiar Have used Have not used 

Academic Advisor 83% 17% 70% 30% 

Career Services Center 73% 27% 26% 74% 

Counseling Center 51% 49% 9% 91% 

Library 97% 3% 88% 12% 

Math Tutoring Center 51% 49% 12% 88% 

Office of Academic Enrichment 64% 36% 24% 76% 

Online Academic Workshops 52% 49% 23% 77% 

Student Health Center 88% 12% 51% 49% 

Study Abroad Program 78% 22% 7% 93% 

Undergraduate Research Office 37% 63% 4% 96% 

Wellspring 24% 76% 4% 96% 

Writing Center 73% 27% 19% 81% 
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There were some significant differences between male and female respondents. More 

male respondents reported familiarity, t(175.189) = 2.350, p¸= .020, with and participation, 

t(123.798) = 2.355, p = .020, in undergraduate research. On the other hand, more female 

respondents, t(218.749) = -2.240, p = .026, reported using the services of the Office of Academic 

Enrichment. Finally, more male respondents reported knowledge, t(157.804) = 3.594, p < .000, 

of Wellspring. 

There were also significant differences between respondents of difference races and 

ethnicities. Significantly more Black students are familiar with the Math Tutoring Center than 

Asian students. More Black students than students of any other race or ethnicity were familiar 

with online academic workshops. Similarly, significantly more Black students reported 

participation in online academic workshops than Hispanic/Latino students. 

Personal responsibility and diversity. In another multi-part question, we asked students 

about the opportunities they had during their FYS to explore topics related to personal 

responsibility and diversity. Results are shown in Table 4. Responses to this question only 

showed one statistically significant (but relatively small) difference between groups of students: 

More Hispanic/Latino respondents reported having explored how actions impact their health than 

Asian respondents with White and Black respondents falling in the middle. 

 

Table 4: Student-reported exploration of selected FYS activities and topics 

 Explored? If explored, where? 

Activity or topic Yes 
No 

FYS 

Another 

course 

Other 

How your actions can impact your health. 94% 6% 72% 7% 12% 

How your personal decision making impacts your 

ability to attain your academic goals. 93% 7% 69% 13% 11% 

Experiences that contribute to your understanding of 

what it means to be a respectful and contributing 

member of a diverse community and global society. 

(Members of a global society realize that their own 

world view is not the only point of view on a subject.) 89% 12% 65% 11% 13% 

How to create an academic plan of courses or list the 

learning opportunities that you wish to participate in 

while attending UD 87% 13% 63% 11% 11% 
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In addition to this question, we asked respondents to describe an FYS activity that helped 

them become a global citizen where global citizenship was defined as “an awareness of the 

world as a global community recognizing the rights and responsibilities of citizens within it.” 

Responses were quite varied and included specific events such as Indiafest and broad activities 

such as “a research project on various local community service organizations.” The largest 

cohesive group of responses, 46 (21%), specified that the common reader and the talk by the 

author, Katherine Boo, as an activity that best helped them become a global citizen. However, 

the next largest group of responses, 20 (9%), specifically indicated that they did not participate in 

any such activity. 

FYS program. Several questions throughout the student survey focused on specific 

aspects of the FYS program, including the goals and structure of the FYS, faculty, peer mentor, 

and book Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai Undercity. 

FYS goals and structure. When we asked students their opinion about what should be 

the most important goal of the FYS, respondents provided the answers shown in Table 5. There 

were no meaningful patterns among the 16 “Other” write-in responses. 

 

Table 5: Student-selected FYS purpose of most importance 

Goal Number of 

respondents 

Percentage of 

respondents
4
 

Connecting with other students 271 57% 

Exploring majors and learning about academic 

opportunities at UD 

255 54% 

Gaining the academic skills needed to succeed at 

UD 

251 53% 

Gaining the social skills needed to succeed at UD 175 37% 

Learning more about myself 87 18% 

Connecting with FYS faculty instructor 78 16% 

Other 16 3% 

 

Similarly, we asked students if their FYS had a theme and to describe that theme. Of the 

231 students who responded to this question, the vast majority – 162 respondents or 70% – 

indicated that their FYS did not have a (memorable or discernible) theme. 

                                                 
4
 Percentages do not sum to 100% as respondents could select up to three choices. 
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We also asked students about some of the specific assignments in their FYS. First, they 

were asked how many assignments they were required to complete as displayed in Table 6. 

Second, student respondents were asked which assignment was most helpful and why. Responses 

varied considerably with two sets of responses being most cohesive. The first cohesive set of 

responses (82 respondents; 26%) focused on the passport with nearly all positive comments, 

many focusing on how the passport “forced” or “made” the respondent attend events and explore 

campus. A second set of responses (75 respondents; 25%) centered on assignments that required 

students to explore the campus in some way. These assignments ranged from a scavenger hunt to 

attending a student club meeting with a small number of responses specifically noting that being 

required to write about the experience forced them to reflect on it. The third cohesive set of 

responses – a much smaller group (30 respondents; 10%) than the passport and out-of-class 

comments – simply indicated that none of the assignments were helpful. 

 

Table 6: Number of assignments in FYS 

Number of assignments Number of respondents Percentage of respondents 

7 or more 97 23% 

4 or more 153 37% 

1 or more 135 33% 

None 29 7% 

 

The survey instrument allowed students the opportunity to provide a suggestion for one 

change that would improve the experience for next year’s students. Just over 300 respondents 

provided comments. The most common suggestion, made by 61 respondents (20%), was to make 

the course more social or allow students more opportunities to socialize and form bonds. Some 

respondents (35 respondents; 12%) commented on the common book; nearly all of these 

comments were negative with most suggesting eliminating the requirement, some asking for a 

better or more relevant book, and a few asking that the book be used in the FYS course. Nineteen 

respondents (6%) suggested assigning FYS courses by major or focusing more on majors and 

major selection. Of course, some respondents (22 respondents; 7%) said that nothing should be 

changed. 
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Closing out the survey was a pair of questions asking respondents if FYS should be a 

graded course or remain a pass/fail course. Unsurprisingly, the vast majority of respondents 

believe that FYS should remain a pass/fail course. 

Faculty. In addition to the questions about the FYS instructor mentioned in previous 

sections, we also asked students how responsive they believed their FYS instructor to be. 

Responses are shown in Table 7. Black students reported that their faculty were exceptionally 

prompt in responding to them, significantly more so than Hispanic/Latino students; White and 

Asian respondents reported faculty responsiveness similar to all other races and ethnicities. 

 

Table 7: Perceived responsiveness of FYS faculty to students’ questions/concerns 

Faculty responsiveness Number of respondents Percentage of respondents 

Always responsive 354 86% 

Sometimes responsive 52 13% 

Rarely responsive 8 2% 

 

Peer Mentor. In addition to the questions about the peer mentor mentioned in previous 

sections, we also asked students how responsive they believed their FYS peer mentor to be. 

Responses are shown in Table 8.  

 

Table 8: Perceived responsiveness of FYS peer mentor to students’ questions/concerns 

Peer Mentor responsiveness  Number of respondents Percentage of respondents 

Always responsive 400 97% 

Sometimes responsive 12 3% 

Rarely responsive 2 < 1% 

 

In addition to asking students about the perceived responsiveness of their FYS peer 

mentor, we also asked them to describe how their peer mentor taught classes related to (a) safer 

sexuality and domestic violence, (b) alcohol awareness, (c) conflict resolution, and (d) any other 

well-taught topic. Responses to this question were quite varied but broadly indicate that as a 

group peer mentors used a variety of approaches to teach these topics, including significant use 

of PowerPoint slides and discussion. Some responses simply commented on how well the peer 

mentor presented the material e.g. “Very well,” “Good.” 
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Common reader. When asked if they read Behind the Beautiful Forevers: Life, Death, 

and Hope in a Mumbai Undercity, most respondents (254 respondents; 59%) replied that they 

did read the book. This is one of the only noticeable differences between responses to this year’s 

survey and last year’s survey; last year 82% read the common reader. Nearly all of the 

respondents who read the book, however, provided positive feedback about how it impacted 

them. Nearly a third of them (30 respondents; 30%) commented on how the book gave them new 

knowledge and insight into a different culture. Just over a fifth (21 respondents; 21%) said that 

the book made them more appreciative of their life and resources e.g., “I realized how better off I 

am and I should appreciate what I have” and “It reminded me how lucky we are in the United 

States.” Some students (12 respondents; 12%) wrote that the book opened their eyes, some of 

them literally using that phrase or the adjective “eye opening” in their comment. Not all 

respondents found the book to be uplifting. Twelve respondents (12%) noted that the book was 

depressing and a fifth of all respondents (20 respondents) simply disliked it or were not impacted 

by it. 

Peer Mentor Survey 

The peer mentor survey focused broadly on the peer mentor experience, perceptions of 

the FYS class, and perception and opinions of the peer mentor’s faculty instructor. 

Peer mentor experience. When asked about what they gained as peer mentors, 

respondents provided uniformly positive responses. The most common response (10 

respondents; 32%) was improved skills as a teacher e.g., “I've learned what it is like to be a 

teacher and what goes into preparing a lesson each class” and “It gave me the experience I was 

looking for to decide whether teaching is for me.” Two other responses were quite common: 

improved skills in mentoring (7 respondents; 23%) and public speaking (7 respondents; 23%). 

Other respondents reported gains in communication skills (3 respondents; 10%), confidence (3 

respondents; 10%), appreciation of diversity (3 respondents; 10%), and leadership skills (3 

respondents; 10%). 

Just as they were asked about their positive gains, we also asked peer mentors about their 

most frustrating experience. A significant majority of respondents (19 respondents; 63%) 

reported frustration with apathetic, uninvolved, or closed-minded students. One respondent 

summarized their frustration: “When I was teaching it was sometimes like pulling teeth.” Some 

offered half-hearted explanations for student apathy and non-participation, including tired 
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students enrolled in an early morning class and shyness. Two respondents independently 

responded that some students believed they were “too cool” to participate in the FYS course. 

Some respondents (5 respondents; 17%) indicated some frustration with how their faculty 

member organized or taught the course with some comments focusing on class scheduling or 

selected course topics. 

Two questions on the peer mentor survey focused on improving the peer mentor 

experience. First, topics that should be included in peer mentor training were solicited. The 

plurality of respondents (12 respondents; 44%) reported complete satisfaction with training or 

explicitly noted that nothing should be added. Some respondents (4 respondents; 15%) requested 

additional training in course registration, advising, and majors. Others (3 respondents; 11%) 

asked for additional training focused on how best to relate to FYS students outside of the 

classroom. 

The second question focused on improving the peer mentor experience and asked them 

how FYS could be improved for next year’s peer mentors. Responses to this question were 

varied and difficult to summarize with only two broad topics supplied by more than three 

respondents. Five respondents (17%) offered suggestions related to improving or changing the 

interaction between peer mentors and faculty. These suggestions were as simple as asking to 

meet with faculty earlier and more often before the course began to more complex ones urging 

peer mentors to be more outspoken with faculty. Four respondents (14%) made a simple 

suggestion: Schedule one or more meetings of peer mentors during the semester so they can 

connect with and support one another. 

FYS course. We asked peer mentors to comment on student reaction to the common 

reader and author lecture. Responses varied quite a bit and cannot be generalized. We can infer 

from the responses that many FYS students read the book, however, as many (7 respondents; 

20%) specifically noted that their students found it to be “sad” or “depressing” and nearly as 

many (6 respondents; 17%) said that their students provided positive feedback and enjoyed good 

conversation about it. In contrast, several (7 respondents; 20%) described classes in which few 

students had read the book and a few (3 respondents; 9%) explicitly said that students disliked 

the book. Four respondents (11%) even wrote that their FYS class discussed the book very little 

or not at all. 
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Two questions focused on the structure of the class. The first one asked peer mentors how 

many class sessions they taught during the course. Of the 31 responses to this question, 11 (35%) 

indicated they only taught 1-3 times, 18 (58%) taught 4-6 times, and 2 (6%) taught 7 or more 

times. The second one asked if the typical course meeting schedule – twice weekly during the 

first eight weeks – was changed. Most (21 respondents; 72%) adhered to that schedule with the 

remainder only making very slight modifications. 

We acknowledged that peer mentors are expected to spend some time with their students 

outside of class by asking if they did so, their reasons, and examples. Although nearly all 

respondents replied “yes,” their examples often did not support their replies. Very few 

respondents offered examples beyond e-mail exchanges, coincidental meetings on campus (e.g., 

“I saw them while walking on Main Street and at the gym several times”), and vague offers to 

stay after class to meet with students. 

Finally, just as we asked peer mentors for suggestions on how to improve the course for 

next year’s peer mentors we also asked for suggestions to improve the course for next year’s 

FYS students. Although the respondents offered many excellent suggestions, only one was 

common to more than two respondents: Change or improve the book selection to make it more 

relevant to students. 

Faculty instructor. We also asked peer mentors to describe their and their FYS students’ 

interactions with the FYS faculty instructor. Respondents provided mostly positive responses 

(e.g. “I think the student [sic] loved my faculty instructor,” “The faculty instructor was great.”) 

with only two comments that indicated a negative reception. In a similar question asking about 

their own interaction with their faculty, peer mentors overwhelmingly reported positive 

interactions. This is reinforced by the positive responses to a question asking the peer mentor if 

their faculty member should be an FYS instructor again next year; only one response was 

negative with another on the border between yes and no. 

Faculty Survey 

The faculty survey focused on the FYS program, the faculty instructor’s peer mentor, and 

the faculty member’s experience. 

FYS program. We asked faculty several questions focused on the implementation of the 

FYS course. We asked if faculty used the FYS passport. Most replied that they used the passport 

(11 respondents; 39%) or something similar (12 respondents; 43%) such as required attendance 
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at some student-selected events followed by written one-page descriptions or photos posted 

online. We also asked faculty to comment on the common reader and author visit. It was unclear 

how many faculty directly used the book, although 13 respondents indicated that they did use it 

in some fashion. Overall, faculty were very mixed in their reception of and opinions about the 

book. The most prominent common thread among those responses is that this book was difficult 

(for students and faculty alike!) but several faculty were able to work with students to help them 

understand and learn from the book. 

Faculty provided many varied responses when asked about the activity that has the most 

significant impact on their students. Several respondents (6 respondents; 22%) indicated that one 

or more field trips made a significant impression on their students. These trips ranged from visits 

to on-campus museums to a trip to Philadelphia. Many respondents replied that various guest 

speakers seemed to make a significant impact on their students with a sizeable contingent (6 

respondents; 22%) highlighting Career Services and a smaller contingent (4 respondents; 15%) 

highlighting student panels of various kinds. 

Two questions focused on how faculty spent time with students. In the classroom, faculty 

indicated overwhelmingly that they retained the original 8-week, twice-a-week course schedule. 

Some made minor modifications, adding or subtracting a class. Outside of the classroom, nearly 

two-thirds (17 respondents; 63%) of faculty respondents reported that they met students outside 

of class time only one or two times. Three respondents – 11% – reported meeting with students 

outside of class time five or more times. On the other end of the spectrum, six respondents – 22% 

– reported that they did not meet with students outside of class time. 

Although most student respondents said that their FYS course did not have a (memorable 

or prominent) theme, two-thirds (16 respondents) of the faculty respondents said that their course 

did have a theme. Some of these themes were relatively well-defined and specific e.g., “Building 

Community,” “Globalization,” “Thinking for Yourself: Becoming Who You Will Be 

Intentionally.” Other courses had more loosely defined themes or themes that changed 

throughout the course. 

Similar to how we asked students their opinion on the top three goals of the FYS, we 

asked faculty their top five goals. Results are show in Table 9. Four of the seven “Other” 

responses can be broadly described as focusing on connecting students to the university writ 

large. 
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Table 9: Faculty perceptions of top five FYS goal priorities 

Goal 

Number of 

respondents 

Percentage of 

respondents
5
 

Freshmen connecting with other students 23 85% 

Freshmen connecting with a Peer Mentor 18 67% 

Freshmen gaining academic skills needed to succeed at UD 16 59% 

Freshmen connecting with FYS faculty 15 56% 

Freshmen exploring majors and learning about academic 

opportunities at UD 14 52% 

Freshmen learning more about themselves 11 41% 

Freshmen gaining social skills needed to succeed at UD 8 30% 

Other 7 26% 

Freshmen to develop the skills to critically analyze a problem 6 22% 

Freshmen to develop oral communication skills 4 15% 

Freshmen to develop written communication skills 3 11% 

 

Finally, we asked faculty how the FYS could be improved for next year’s students and 

faculty. Six respondents – 29% – replied that the book selection should be improved or 

eliminated with several of them commenting on the need for a book accessible to first-year 

students. Four respondents – 19% – indicated that the one credit, pass/fail nature of the course 

seems to negatively impact student motivation with one respondent providing this as a rationale 

to remove the common reader: “I think that the book should be dropped. It's too much to 

combine academic and orientation materials in 1 credit course.” Four respondents also 

commented on the structure of the course and the available resources with some dissatisfaction 

with the relatively low level of commonalities between different FYS sections; in fairness, 

however, just as many respondents indicated satisfaction with the organization of the course and 

the leeway given to faculty to organize their section(s). 

                                                 
5
 Percentages do not sum to 100% as respondents could select up to five choices. 
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Peer Mentor. Several of our questions for faculty focused on their opinion of and 

relationship with their peer mentor(s). Beginning at the most basic level, we were interested in 

knowing if faculty met with their peer mentor(s) prior to the first class session. Nearly all of the 

respondents (23 respondents; 88%) did so and two (8%) of the three that did not meet 

communicated with their peer mentor(s) using e-mail or the phone. 

When we asked faculty how many times their peer mentor(s) taught the course, they 

replied somewhat differently than how peer mentors replied when we asked them the same 

question. Most faculty (17 respondents; 65%) indicated that their peer mentor(s) taught only 1-3 

times, some (8 respondents; 31%) indicated that their peer mentor(s) taught 4-6 times, and one (1 

respondent; 4%) indicated that their peer mentor(s) taught 7 or more times.  

Just as student respondents indicated high levels of satisfaction with their peer mentors, 

nearly all faculty provided glowing reviews of their peer mentors with only one (4%) providing a 

negative opinion and one providing a mixed opinion. Similarly, faculty unanimously agreed that 

their peer mentors appeared to connect well with their FYS students. Based on these opinions, it 

comes as no surprise that only one faculty member (4%) did not recommend their peer mentor 

participate in FYS again next year. 

Faculty experience. To gauge the faculty’s overall opinion of their FYS experience and 

its value, we simply asked them if they would be willing to be an FYS instructor again in the 

future. Twenty-two (85%) respondents replied in the affirmative, four respondents (15%) were 

unsure, and no respondents outright declined. 

HHMI Sections 

Since 1992, the Howard Hughes Medical Institute (HHMI) has provided $7,015,000 to 

UD faculty and students, nearly all of this in a series of five grants focused on undergraduate 

science education. The current grant was awarded in 2010 and provides $1.2 million in funding 

through 2014 with Dr. Hal White serving as the principle investigator. This money is being used 

to fund interdisciplinary undergraduate education in the disciplines of biology and chemistry. 

One of the primary focuses of this grant is providing significant support throughout their 

first semester to underrepresented students who have declared biological sciences as their major. 

Central to this support are two FYS sections that are taught by biology faculty and open only to 

biology majors with lower than average Math SAT scores. As described in the HHMI grant 

proposal, these sections include “an enhanced active-learning component based on the Peer-Led 
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Team Learning (PLTL) model.” Further, most of these students in these sections also live 

together in the same residence hall and are supported by UD Residence Life staff in a “living-

learning community.” 

In the fall semester of 2012, 24 students were enrolled in the HHMI sections of FYS. 

These students were enrolled in one of two sections, one with 11 students and the other with 13 

students. This immediately sets them apart as being smaller than the other sections of UNIV 101 

which had an average of 22 students. 

HHMI student survey responses. Eighteen of the students enrolled in the HHMI 

sections of UNIV 101 participated in the student survey; this represents a 75% response rate, a 

much higher response rate than that enjoyed by the entire UNIV 101 population (26%). Not only 

did (proportionately) more of these students respond to the FYS student survey, they also 

responded in ways that indicates how their FYS experience differed from their peers in non-

HHMI sections of UNIV 101. 

Broadly speaking, respondents in HHMI sections reported a more positive FYS 

experience. More HHMI respondents agreed that an important purpose of the FYS is gaining 

academic skills needed to succeed at UD. They more strongly agreed that some aspects of FYS 

helped them transition to UD: connecting with other first-year students (t(380) = 1.292, p = 

.049), learning about UD academic resources (t(408) = 1.737, p = .016), and learning about UD 

academic expectations (t(396) = .153, p = .006). Compared to their peers, more respondents in 

the HHMI sections of FYS reported familiarity with some UD academic resources: Career 

Services Center (t(378) = 78.915, p = .008), Counseling Center (t(25.056) = 1315.440, p < .000), 

Math Tutoring Center (t(376.000) = 51928.386, p < 0), Office of Academic Enrichment 

(t(24.499) = 144.114, p < .000), online academic workshops (t(19.299) = 166.513, p = .016), 

Student Health Center (t(379.000 = 14.154, p < .000), study abroad program (t(379.000) = 

44.233, p < .000), and the Undergraduate Research Office (t(24.193 = 87.462, p < .000). 

Although more survey respondents in HHMI sections reported using the Math Tutoring 

Center (t(15.467) = 26.641, p < .000), fewer of them reported using other services such as their 

academic advisor (t(382) = 2.894, p = .019), Counseling Center (t(362.000) = 8.183, p < .000), 

Office Academic Enrichment (t(363.000) = 46.371, p < .000), study abroad program (t(363.000) 

= 5.472, p < .000), and Wellspring (t(364.000) = 3.164, p < .000). Since students in HHMI 
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sections did not report less familiarity with these services, it is possible that they believe they are 

getting adequate support from the HHMI program itself. 

It is puzzling that most (10 respondents; 56%) HHMI respondents either skipped the 

question asking about the theme of their FYS section or indicated (4 respondents; 22%) that they 

did not know of a theme. Further research is required to understand these responses. A plausible 

hypothesis is that students simply did not perceive of biology as a theme but as something more 

integral to the course instead conceiving of a theme as being more of an overarching narrative. 

When asked for suggestions to improve next year’s FYS, 11 respondents (61%) in the 

two HHMI sections responded. Three respondents suggested improving the delivery of the 

course to make it more interactive. Three different respondents suggested focusing more on the 

biology major, including one request for Biology Peer Tutors and two requests for more focus on 

the requirements and courses in the major. 

Finally, respondents who indicated that they were enrolled in one of the two HHMI 

sections of UNIV 101 were asked two additional questions (see Appendix B). The first question 

asked about how comfortable respondents were in performing activities directly or indirectly 

related to learning. Unfortunately, it is impossible to interpret answers to this question without 

being able to compare responses to this question to a different set of responses e.g., questions 

administered to the same students before or during the beginning of the semester, questions 

administered to students in non-HHMI sections. The second question asked how valuable 

respondents found living in the same residence hall as their FYS classmates. Of the 11 

respondents who indicated that they did this, all but one found it valuable (5 respondents; 42%) 

or very valuable (6 respondents; 50%). 

Analysis 

The university’s regional accreditor made recommendations and suggestions that touch 

on FYS. UD must respond to these recommendations and report progress in addressing them in 

our upcoming Periodic Review Report (PRR) so this section will first focus on the limited 

information in these surveys that will help in our response.  

Diversity 

The Middle States report recommends that UD continue its efforts to increase diversity 

and improve the experience of underrepresented minorities; these goals are congruent with 

broader university planning and initiatives. Although there are some differences in the 
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experiences of students of different races and ethnicities, the only pattern of responses is positive 

with significantly more Black students reporting familiarity with and use of some UD academic 

resources. This is a new finding, however, as analysis of results from these same questions asked 

in previous years (2009-2011) show different results. Similarly, Black students reported that their 

faculty were exceptionally prompt in responding to them, significantly more so than 

Hispanic/Latino students. 

The FYS also has a goal of global citizenship and the common reader is selected to 

promote a heightened awareness. If the common reader is not used in the course the FYS 

students’ may not be provided this learning opportunity.  

Integration and Uniformity 

Although the Middle States report does not make a specific recommendation regarding 

FYE, it does make several important observations about FYE and FYS followed by a concrete 

suggestion. The observations focus on a lack of cohesion and unevenness in the FYE program 

that may be related to its diffusion across many academic departments. We cannot directly 

respond to that observation using these survey data as we only surveyed the 1,683 (out of 4,192 

in total) first-year students who were not in discipline-specific FYS course sections but there is 

some valuable evidence here. 

  Responses from students and faculty indicate that there is a great deal of diversity in the 

impactful assignments in FYS themes and courses. It is evident that most courses employ out-of-

class experiences to great effect but the nature and extent of those experiences varies. Nearly all 

faculty respondents reported using the FYS passport and a large number of students indicated 

that it was the most impactful (and enjoyable) assignment in their course. Some faculty went 

well beyond the passport, however, and required trips to as far away as Philadelphia. 

In responding to the question asking how FYS could be improved, several faculty (8 

respondents; 38%) members explicitly addressed a perceived lack of cohesion. However, their 

opinions were evenly divided on its impact. Half of those respondents believed it to be negative, 

including one respondent who wrote: “The inconsistent experience continues to be something 

that affects the student experience….” The other half liked the freedom it gives FYS instructors, 

including one respondent who said: “I like the current format that gives a fair amount of leeway 

to the faculty member and peer mentor to organize their seminar….” 
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In the Middle States report, the authors explicitly criticize the pass/fail nature of the FYS 

course, expressing that it “implies that it is considered a lower priority” (p. 9). Student 

respondents overwhelmingly favor keeping the course pass/fail. Some faculty (4 respondents; 

19%), however, expressed an opinion similar to that in the Middle States report and 

recommended that the course be graded. Although we did not ask peer mentors if they believed 

the course should be pass/fail or graded, nearly two-thirds (19 respondents; 63%) of the peer 

mentor respondents indicated that (a lack of) student motivation was their biggest frustration, a 

challenge that seems likely is related to the pass/fail nature of the course. 

The experiences of students in the two HHMI sections of UNIV 101 provide further 

insight into the benefits of clear objectives centered on a central goal. The students in these 

sections indicated that their experience was more beneficial in important ways, particularly in 

how some key aspects of FYS helped them transition to UD, their knowledge of UD academic 

resources, and their belief that FYS is important in helping them gain academic skills. The only 

areas in which HHMI respondents responded more poorly than their non-HHMI peers was in 

their use of some UD academic resources, likely indicating that they were getting support from 

other resources such as the HHMI program. 

Finally, the authors of the Middle States report wrote that “student satisfaction is reported 

to be modest at best” (p. 9). The results of this survey cannot be generalized to the entire FYE 

experience but the broad body of evidence from these surveys indicates that the majority of these 

respondents are satisfied with their overall FYS experience. 

UNIV 101 Course Structure and Setup 

In general, respondents to these three surveys indicated satisfaction with their FYS 

experience and their responses are remarkably similar to responses to the surveys conducted in 

2011. Student responses were particularly positive in regards to their interactions with their peer 

mentor. Peer mentors also offered a positive view of UNIV 101 and their faculty. Some of their 

suggestions and requests for additional training and support seem quite reasonable, particularly 

additional training about course registration/advising and additional peer mentor meetings during 

the semester. Additional or enhanced training in student motivation may be helpful given the 

large number of complaints of student apathy and inaction in the FYS class. Further, if peer 

mentors are expected to spend time with students outside of class then it might be fruitful to 
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encourage them to plan specific activities as few seemed to do that and subsequently their 

interactions were limited to coincidental meetings. 

In our 2011 report, respondents indicated that peer mentors were teaching more class 

sessions than the three sessions expected by those who manage the FYS program. Although 

faculty and peer mentor respondents to the 2012 surveys did not quite agree on how many class 

sessions peer mentors taught, a majority of both groups indicated that peer mentors taught more 

than three requisite sessions; 64% of peer mentors reported teaching more than three sessions 

and 35% of faculty indicated the same thing. That peer mentors are only expected to teach three 

class sessions was a point of emphasis when the FYS Director met with FYS faculty to provide 

training and orientation so we hoped these numbers would have gone down. Faculty responses 

indicate a slight decrease (last year 52% of faculty reported their peer mentor(s) taught more than 

three classes) but the responses from peer mentors were virtually identical. It seems that if there 

was a decrease then it was a modest one at best with most peer mentors still teaching more than 

the number of class sessions expected of them. 

Future Considerations 

Although these survey results cannot be generalized to all UNIV 101 course sections or 

all FYS experiences, they do represent a significant portion and can be used to inform change or 

further research. In this section are four ideas that could help improve FYS with a particular 

focus on responding to the recommendations and suggestions provided by our regional 

accreditor. 

Address Student Participation and Engagement  

Survey responses, particularly those from peer mentors, indicate that student participation 

and engagement is a problem for many students enrolled in these courses. Some possible 

solutions could include the option to changing the course from Pass/Fail to standard grading (a 

suggestion made by the Middle States Evaluation Team), and providing training for faculty and 

peer mentors that helps them implement strategies to overcome the student’s reticence to engage 

and make meaningful contributions to the class.  This could also include modifications to both 

content and design, which would for example ensure that all seminars highlight issues deemed 

important by the students, faculty and peer mentors, such as information on majors, registration, 

advisement etc. and utilizing the common reader in the seminar to encourage students to “engage 
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in a meaningful conversation with their fellow students and to begin to share in the intellectual 

life of the entire UD community”   

Investigate the Number of Class Sessions Being Taught by Peer Mentors 

In our 2011 surveys, we found that peer mentors appeared to be teaching more than the 

three class sessions expected of them. Despite emphasizing that expectation with faculty, that 

situation did not appreciably change according to the responses to the 2012 surveys. If this 

expectation is going to continue to be held by FYS administrators, more robust mechanisms to 

explore, monitor, and correct this situation should be explored. One worthwhile place to begin 

may be qualitative research to figure out why peer mentors and faculty are consistently providing 

different responses to the same question; these groups likely have different understandings of 

what it means to “teach a class” and that may explain the discrepancy and paint a better picture 

with more peer mentors being held to the three class session expectation. Alternatively, these 

survey responses may indicate that the expectation is unrealistic and unworkable. 

Consider Peer Mentor Ideas for Training 

Peer mentors offered several ideas and expressed several observations that could be 

helpful in organizing training for next year’s cadre of mentors. To help address their frustration 

with student apathy and lack of motivation, it may be worthwhile to specifically target “student 

motivation” as an important training topic.  It may also be helpful to more explicitly address 

some aspects of the faculty-peer mentor relationship to encourage peer mentors to be 

(respectfully and appropriately) assertive in a relationship with a lopsided distribution of power 

and authority. Finally, it might be good to schedule one or more peer mentor meetings while the 

FYS course is in session to provide them with (a) visible and explicit support and encouragement 

from FYS and FYE staff and (b) enhanced opportunities to connect with and learn from one 

another. 

Improve FYS Assessment 

Although these surveys are useful and their results informative, we should significantly 

improve how we assess a program that impacts all UD students. Much of this burden rightfully 

falls to UD’s Center for Teaching and Assessment of Learning (CTAL). These survey 

instruments have developed over time with input from many people and it is now time to 

improve the alignment between (a) each of these survey instruments and (b) survey questions 

and the goals of the FYS program. We should also implement a common survey to all FYS to 
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ascertain what level of goal competency is held by all FYS students. This would also require that 

common goals be articulated for all FYS, regardless if they are Honors, Academic Major FYS, or 

Non-major specific FYS. We should also further professionalize how these surveys are 

administered, adopting survey administration best practices such as those described in the 

Tailored Design Method (Dillman, Smyth, & Christian, 2009). Adopting best practices should 

help increase response rates but we should also explore incentivizing the surveys to further 

increase response rates.  Finally, if assessment of the FYS program is critical then additional 

methods should be used to assess it. 

Conclusion 

Nearly every UD student participates in a First Year Seminar, a fact that our regional 

accreditor seized upon in their 2011 report when the program was singled out for suggested 

improvements. Since it has widespread impact, it is also a natural place to examine and improve 

the experiences of students from underrepresented minorities, another area highlighted by the 

Middle States Commission on Higher Education. Although these survey results cannot be 

generalized to all UD students, they provide useful information directly and indirectly related 

those concerns; especially informative are the responses from students in the HHMI sections of 

UNIV 101, course sections with a strong academic focus and living-learning components that 

may provide models for further development of FYS. These data and the insight they provide can 

help us meet those concerns, contributing not just to our Middle States Periodic Review Report 

but also improving the experiences of University of Delaware faculty and students. 
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Appendix A: Student Survey Instrument 
6
 

 

Dear Student, 

At the University of Delaware, we are always seeking to improve our programs and our students' 

experiences. While your participation in this survey is voluntary, we need your feedback to know 

how to make the future experiences of first year students more valuable. 

Your responses will be anonymous. We ask that you thoughtfully answer all the questions. This 

survey will take you about 8 minutes to complete. Your responses will go directly to Center for 

Teaching and Assessment of Learning at the University of Delaware. If you have questions about 

this survey, or you experience technical difficulties, please contact Kevin R. Guidry at 

krguidry@udel.edu 

Thank you for your participation. 

 

SECTION 1: Demographic Information 

 

Are you an international student? 

 Yes 

 No 

 

What is your gender? 

 Female 

 Male 

 Prefer not to disclose 

 

Are you Hispanic or Latino? 

 Yes 

 No 

 

                                                 
6
 This instrument was downloaded in Word from Qualtrics. For some questions, this version does not exactly 

replicate the appearance of the questions and response scales as they originally appeared on the Web. 
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Select one or more of the following races to describe yourself: 

 American Indian or Alaska Native 

 Asian 

 Black or African American 

 Native Hawaiian or Other Pacific Islander 

 White 

 

Have you declared a major? 

 Yes 

 No 

 

How many other students in your First Year Seminar were also in your major(s)? 

 0 

 1 

 2 

 3 

 4 

 5 or more 

 I don't know 

 

SECTION 2: The following questions pertain to your First Year Seminar 
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Please rate your level of agreement with the statements below: 

As a result of my First Year Seminar (FYS)... 

 Strongly Agree Agree    

I feel connected 

to my FYS 

faculty member 

          

I am more 

comfortable 

talking to 

faculty 

          

I feel connected 

to the peer 

mentor who 

helped teach my 

FYS class 

          

 

 

As a result of participating in the FYS, I feel better prepared for the second semester: 

 Strongly Agree 

 Agree 

 Disagree 

 Strongly Disagree 
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Did you read Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai Undercity by 

Katherine Boo? 

 Yes 

 No 

 

Briefly describe how the book Behind the Beautiful Forevers: Life, Death, and Hope in a 

Mumbai Undercity by Katherine Boo affected you. 
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One of the goals of the First Year Seminar is to help you transition to the University of 

Delaware. Please indicate how valuable the following were in helping you with this transition. 

 Very Valuable Valuable Not Valuable I Didn't Do This 

Connecting with 

other freshmen 
        

Connecting with my 

peer mentor 
        

Connecting with my 

First Year Seminar 

faculty member 

        

Learning about the 

UD academic 

resources 

        

Meeting with my 

academic advisor 
        

Learning about UD 

academic 

expectations of me 

        

Discussing topics to 

ensure my health 

and safety, such as 

alcohol awareness 

        

Learning about 

cultural activities 

and events on 

campus 
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What do you think should be the most important purpose of the First Year Seminar? Select up to 

three choices. 

 Connecting with other students 

 Exploring majors and learning about academic opportunities at UD 

 Connecting with FYS faculty instructor 

 Learning more about myself 

 Gaining the social skills needed to succeed at UD 

 Gaining the academic skills needed to succeed at UD 

 Other ____________________ 

 

What one change in the First Year Seminar would improve the experience for next year's 

students? 

 

I found my First Year Seminar faculty member to be: 

 Always responsive to students' questions/concerns 

 Sometimes responsive to students' questions/concerns 

 Rarely responsive to students' questions/concerns 

 

I found my First Year Seminar peer mentor to be: 

 Always responsive to students' questions/concerns 

 Sometimes responsive to students' questions/concerns 

 Rarely responsive to students' questions/concerns 

 

In this course, I needed to complete: 

 7 or more assignments 

 4 or more assignments 

 1 or more assignments 

 No assignments 

 

What assignment was most helpful to you and why? 
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SECTION 3: The following questions pertain to your experiences during your first semester at 

UD. 

 

For each of the following resources indicate whether you are familiar with the resource and if 

you have used it (in-person or online) during your first semester at UD. 

 <b/>FAMILIARITY <b/>USE 

 Familiar Not familiar Have used Have not used 

Academic Advisor         

Career Services 

Center 
        

Counseling Center         

Library         

Math Tutoring 

Center 
        

Office of Academic 

Enrichment 
        

Online Academic 

Workshops 
        

Student Health 

Center 
        

Study Abroad 

Program 
        

Undergraduate 

Research Office 
        

Wellspring         

Writing Center         
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Please indicate whether you have had the opportunity to explore the following in your First Year 

Seminar. 

 Did you... If so, where {Select ALL that Apply} 

 Yes No 
During First 

Year Seminar 

In Another 

Course 
Other 

How your 

actions can 

impact your 

health. 

          

How your 

personal 

decision making 

impacts your 

ability to attain 

your academic 

goals. 

          

Experiences that 

contribute to 

your 

understanding of 

what it means to 

be a respectful 

and contributing 

member of a 

diverse 

community and 

global society. 

(Members of a 

global society 

realize that their 

own world view 

is not the only 

point of view on 

a subject.) 

          

How to create an 

academic plan of 
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courses or list 

the learning 

opportunities 

that you wish to 

participate in 

while attending 

UD 

 

Please describe how your Peer Mentor taught about safer sexuality, domestic violence, alcohol 

awareness, or conflict resolution that you thought was helpful to you or your fellow students. 

Safer Sexuality & Domestic Violence 

Alcohol Awareness 

Conflict Resolution 

Any other well taught topic 

 

Please select the choice that best reflects your level of agreement with the following statements: 

 Strongly Agree Agree Neither Agree 

nor Disagree 

Disagree Strongly 

Disagree 

I feel that the 

FYS should be 

graded and not 

Pass/Fail 

          

I feel the FYS 

should remain 

Pass/Fail and 

not be a graded 

class 

          

 

 



38 

 

University of Delaware has an expectation that students become "contributing global citizens" by 

engaging in various learning opportunities provided during their time at the university. "Global 

Citizenship" is an awareness of the world as a global community recognizing the rights and 

responsibilities of citizens within it.  Describe an activity that you participated in during your 

FYS that helped you to become a global citizen. 

 

Did your First Year Seminar course have a theme this year? If so, please describe that theme. 

 

Please select your FYS faculty from the drop down list.   Note: some faculty member teach more 

than one FYS - please select the appropriate day/time of your FYS as you click on your faculty 

member's name. 

(list omitted) 

 

Thank you for your time. We wish you all the best for great success at the University of 

Delaware. 
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Appendix B: HHMI Student Survey Questions
7
 

 

This survey is designed to help us get a better understanding of the kinds of things that may be 

difficult for students. Please indicate how comfortable you are doing the following things. 

 Not Comfortable 

at all 

Somewhat 

Comfortable 

Very 

Comfortable 

Not Applicable 

Get faculty to help me when I get 

stuck on schoolwork 
        

Get help from other UD academic 

resources (tutors, Writing Center, 

etc.) when I get stuck on 

schoolwork 

        

Get another student to help me 

when I get stuck on schoolwork 
        

Learn mathematics 
        

Learn biology 
        

Learn chemistry 
        

Make and keep friends 
        

Work well in a group 
        

 

 

How valuable was living in the same Residence Hall with the students from your First Year 

Seminar in helping you with your transition transition to the University of Delaware? 

 Very Valuable 

 Valuable 

 Not Valuable 

 I Didn't Do This 

 

 

  

                                                 
7
 These questions were included in the student survey instrument only for respondents who indicated that they were 

enrolled in one of two HHMI UNIV 101 sections. 
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Appendix C: Peer Mentor Survey Instrument
8
 

 

Dear Peer Mentor, 

Please answer the following questions honestly and comprehensively. Your comments will help 

us enhance and refine Peer Mentor training and other aspects of the First Year Seminar (FYS). 

This survey will take you about 8 minutes to complete. Your responses will go directly to Center 

for Teaching and Assessment of Learning at the University of Delaware. If you have questions 

about this survey, or you experience technical difficulties, please contact Kevin R. Guidry at 

krguidry@udel.edu 

Thank you for your time. 

 

Your name: 

 

Please select your FYS faculty from the drop down list. 

(list omitted) 

 

Did you spend time interacting with your FYS students out of class? Why or why not?   Please 

give examples of your interactions with students outside of class. 

 

Comment on the student reaction to the book Behind the Beautiful Forevers: Life, Death, and 

Hope in a Mumbai Undercity and lecture by Katherine Boo. 

 

What have you personally gained or learned from being a Peer Mentor?  

 

What was the most frustrating experience for you as a Peer Mentor? 

 

                                                 
8
 This instrument was downloaded in Word from Qualtrics. For some questions, this version does not exactly 

replicate the appearance of the questions and response scales as they originally appeared on the Web. 
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Thinking about your experience as a Peer Mentor this semester, are there any topics that you 

believe should have been covered during your training to prepare you better for your role as a 

Peer Mentor?  

 

How could FYS be improved for next year's Peer Mentors? 

 

How could FYS be improved for next year's FYS students? 

 

How many times did you teach the seminar? 

 1-3 times 

 4-6 times 

 7 times or more 

 

How do you think the students responded to the faculty instructor and the content of the seminar? 

 

Please list one or two topics taught by the faculty instructor that you think were well received by 

the students in the class. 

 

The FYS was designed to meet twice weekly for the first eight weeks of the semester. Was this 

modified at all? If so, how and why? 

 

Describe your interaction with the faculty instructor (both positive and negative aspects). 

 

Would you recommend your faculty instructor for next year? Please explain. 

 

Thank you for your time and feedback! 
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Appendix D: Faculty Survey Instrument
9
 

Dear FYS Faculty Member, 

Please share with us your experiences and opinions about this year's FYS program by answering 

the following questions honestly and comprehensively. Your responses will help us enhance and 

refine next year's First Year Seminar (FYS). This survey will take you about 8 minutes to 

complete. Your responses will go directly to Center for Teaching and Assessment of Learning 

(CTAL) at the University of Delaware. If you have questions about this survey, or you 

experience technical difficulties, please contact Kevin R. Guidry, CTAL Senior Research 

Analyst, at krguidry@udel.edu 

Thank you for your time. 

 

SECTION 1: First Year Seminar (FYS) and students' response 

 

What was your overall impression of the first year students? 

 

Did you find this experience rewarding? Yes or no, please explain. 

 

Did you use a UD passport? If yes, how did the students respond? 

 

What activity do you think had most significant impact on the students in your seminar (e.g., 

field trip, meal, workshops, guest speaker)? 

 

Comment on the book Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai 

Undercity or the visit by Katherine Boo particularly if they had any on your seminar. 

 

                                                 
9
 This instrument was downloaded in Word from Qualtrics. For some questions, this version does not exactly 

replicate the appearance of the questions and response scales as they originally appeared on the Web. 
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How many times did you meet with your seminar students outside of class time? 

 I did not meet with students outside of class time 

 One time 

 Two times 

 Three times 

 Four times 

 5 times or more 

 

What do you think should be the most important purposes of the FYS? Select up to five choices. 

 Freshmen connecting with other students 

 Freshmen connecting with FYS faculty 

 Freshmen exploring majors and learning about academic opportunities at UD 

 Freshmen learning more about themselves 

 Freshmen gaining social skills needed to succeed at UD 

 Freshmen gaining academic skills needed to succeed at UD 

 Freshmen connecting with a Peer Mentor 

 Freshmen to develop the skills to critically analyze a problem 

 Freshmen to develop written communication skills 

 Freshmen to develop oral communication skills 

 Other ____________________ 

 

How could the FYS be enhanced/changed/improved for next year’s students and faculty? 

 

Was there a central theme to your FYS? If so, please describe it. 

 

The FYS was scheduled to meet twice weekly for the first eight weeks of the semester. Did you 

modify this at all? If so, how and why? 
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Would you be a FYS instructor again? 

 Yes 

 No 

 Not sure 

 

SECTION 2: Peer mentor 

 

What is your Peer Mentor’s name? 

 

Did you meet your Peer Mentor prior to the first seminar class? 

 Yes 

 No 

 Did not meet but communicated over e-mail/phone 

 

Do you think your Peer Mentor was helpful? Please explain. 

 

Based on your observations, how did the students in your FYS perceive and respond to their Peer 

Mentor? 

 

How many times did your Peer Mentor teach the seminar class? 

 1-3 

 4-6 

 7 or more 

 

Please list one or two topics presented by the Peer Mentor that you think were well received by 

the seminar students. 
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Would you recommend your Peer Mentor for next year? 

 Yes 

 No 

 Not sure (please explain) ____________________ 

 

Thank you for your time and feedback! 
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Appendix E: Student Survey Responses
10

 

Question number Question text Response options Number of responses Percentage of responses 

Q3 Are you an international student? No 429 90.1% 

  Yes 10 2.1% 

Q4 What is your gender? Female 322 67.6% 

  Male 117 24.6% 

  Prefer not to disclose 0 0.0% 

Q5 Are you Hispanic or Latino? Yes 48 10.1% 

  No 390 81.9% 

Q6 Select one or more of the following races to 

describe yourself: 

American Indian or Alaska Native 0 0.0% 

  Asian 34 7.1% 

  Black or African American 34 7.1% 

  Native Hawaiian or Other Pacific 

Islander 

1 .2% 

  White 361 75.8% 

Q7 Have you declared a major? No 112 23.5% 

  Yes 327 68.7% 

  

                                                 
10

 Percentages do not sum to 100% because of item non-response i.e., respondents did not answer every question. 
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Q8 How many other students in your First Year Seminar were also in your major(s)? I don't know 97 20.4% 

  0 70 14.7% 

  1 42 8.8% 

  2 27 5.7% 

  3 17 3.6% 

  4 7 1.5% 

  5 or more 66 13.9% 

Q10_1 Please rate your level of agreement with the statements below: As a result of my First Year Seminar 

(FYS)-I feel connected to my FYS faculty member 

Did not have the opportunity to 

form a relationship 

33 6.9% 

  Strongly disagree 20 4.2% 

  Disagree 54 11.3% 

  Agree 223 46.8% 

  Strongly agree 100 21.0% 

Q10_2 Please rate your level of agreement with the statements below: As a result of my First Year Seminar 

(FYS)-I am more comfortable talking to faculty 

Did not have the opportunity to 

form a relationship 

11 2.3% 

  Strongly disagree 14 2.9% 

  Disagree 68 14.3% 

  Agree 246 51.7% 

  Strongly agree 91 19.1% 

Q10_3 Please rate your level of agreement with the statements below: As a result of my First Year Seminar 

(FYS)-I feel connected to the peer mentor who helped teach my FYS class 

Did not have the opportunity to 

form a relationship 

21 4.4% 

  Strongly disagree 7 1.5% 

  Disagree 25 5.3% 

  Agree 224 47.1% 

  Strongly agree 153 32.1% 
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Q11 As a result of participating in the FYS, I feel better prepared for the second semester: Strongly 

Disagree 

14 2.9% 

  Disagree 65 13.7% 

  Agree 263 55.3% 

  Strongly Agree 80 16.8% 

Q12 Did you read Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai Undercity by Katherine Boo? No 175 36.8% 

  Yes 254 53.4% 

Q13 Briefly describe how the book Behind the Beautiful Forevers: Life, Death, and Hope in a Mumbai Undercity by 

Katherine Boo affected you. 

Open-ended text 

response 

    

Q14_1 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Connecting with other freshman 

Very Valuable 104 21.8% 

 Valuable 206 43.3% 

 Not Valuable 72 15.1% 

 I Didn't Do This 35 7.4% 

Q14_2 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Connecting with my peer mentor 

Very Valuable 92 19.3% 

  Valuable 241 50.6% 

  Not Valuable 56 11.8% 

  I Didn't Do This 29 6.1% 

Q14_3 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Connecting with my First Year Seminar faculty 

member 

Very Valuable 89 18.7% 

  Valuable 209 43.9% 

  Not Valuable 83 17.4% 

  I Didn't Do This 35 7.4% 

Q14_4 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Learning about the UD academic resources 

Very Valuable 165 34.7% 

  Valuable 217 45.6% 

  Not Valuable 28 5.9% 

  I Didn't Do This 8 1.7% 

Q14_5 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Meeting with my academic advisor 

Very Valuable 133 27.9% 

  Valuable 173 36.3% 

  Not Valuable 53 11.1% 

  I Didn't Do This 57 12.0% 
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Q14_6 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Learning about UD academic expectations of me 

Very 

Valuable 

131 27.5% 

  Valuable 220 46.2% 

  Not 

Valuable 

47 9.9% 

  I Didn't Do 

This 

18 3.8% 

Q14_7 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Discussing topics to ensure my health and safety, such as 

alcohol awareness 

Very 

Valuable 

130 27.3% 

  Valuable 227 47.7% 

  Not 

Valuable 

57 12.0% 

  I Didn't Do 

This 

4 .8% 

Q14_8 One of the goals of the First Year Seminar is to help you transition to the University of Delaware. Please indicate how 

valuable the following were in helping you with this transition.-Learning about cultural activities and events on campus 

Very 

Valuable 

103 21.6% 

  Valuable 226 47.5% 

  Not 

Valuable 

75 15.8% 

  I Didn't Do 

This 

14 2.9% 

Q15_1 What do you think should be the most important purpose of the First Year Seminar? Select up to three choices.-

Connecting with other students 

Selected 271 56.9% 

Q15_3 What do you think should be the most important purpose of the First Year Seminar? Select up to three choices.-Exploring 

majors and learning about academic opportunities at UD 

Selected 255 53.6% 

Q15_4 What do you think should be the most important purpose of the First Year Seminar? Select up to three choices.-

Connecting with FYS faculty instructor 

Selected 78 16.4% 

Q15_5 What do you think should be the most important purpose of the First Year Seminar? Select up to three choices.-Learning 

more about myself 

Selected 87 18.3% 

Q15_6 What do you think should be the most important purpose of the First Year Seminar? Select up to three choices.-Gaining 

the social skills needed to succeed at UD 

Selected 175 36.8% 
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Q15_7 What do you think should be the most important purpose of the First Year Seminar? Select 

up to three choices.-Gaining the academic skills needed to succeed at UD 

Selected 251 52.7% 

Q15_8 What do you think should be the most important purpose of the First Year Seminar? Select 

up to three choices.-Other 

Selected 16 3.4% 

Q15_8_TEXT What do you think should be the most important purpose of the First Year Seminar? Select 

up to three choices.-Other-TEXT 

Open-ended text response     

Q16 What one change in the First Year Seminar would improve the experience for next year's 

students? 

Open-ended text response     

Q17 I found my First Year Seminar faculty member to be: Rarely responsive to students' 

questions/concerns 

8 1.7% 

  Sometimes responsive to 

students' questions/concerns 

52 10.9% 

  Always responsive to students' 

questions/concerns 

354 74.4% 

Q18 I found my First Year Seminar peer mentor to be: Rarely responsive to students' 

questions/concerns 

2 .4% 

  Sometimes responsive to 

students' questions/concerns 

12 2.5% 

  Always responsive to students' 

questions/concerns 

400 84.0% 

Q19 In this course, I needed to complete: 7 or more assignments 97 20.4% 

  4 or more assignments 153 32.1% 

  1 or more assignments 135 28.4% 

  No assignments 29 6.1% 

Q20 What assignment was most helpful to you and why? Open-ended text response     

Q22_1_1 For each of the following resources indicate whether you are familiar with the resource and if 

you have used it (in-person or online) during your first semester at UD. FAMILIARITY-

Academic Advisor 

Familiar 335 70.4% 

  Not familiar 67 14.1% 
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Q22_1_3 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Career Services Center 

Familiar 289 60.7% 

  Not 

familiar 

108 22.7% 

Q22_1_5 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Counseling Center 

Familiar 201 42.2% 

  Not 

familiar 

194 40.8% 

Q22_1_6 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Library 

Familiar 385 80.9% 

  Not 

familiar 

12 2.5% 

Q22_1_7 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Math Tutoring Center 

Familiar 203 42.6% 

  Not 

familiar 

192 40.3% 

Q22_1_2 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Office of Academic Enrichment 

Familiar 253 53.2% 

  Not 

familiar 

143 30.0% 

Q22_1_12 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Online Academic Workshops 

Familiar 203 42.6% 

  Not 

familiar 

191 40.1% 

Q22_1_8 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Student Health Center 

Familiar 350 73.5% 

  Not 

familiar 

48 10.1% 

Q22_1_4 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Study Abroad Program 

Familiar 310 65.1% 

  Not 

familiar 

88 18.5% 

Q22_1_9 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Undergraduate Research Office 

Familiar 146 30.7% 

  Not 

familiar 

249 52.3% 

Q22_1_10 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Wellspring 

Familiar 94 19.7% 

  Not 

familiar 

299 62.8% 

Q22_1_11 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. FAMILIARITY-Writing Center 

Familiar 287 60.3% 

  Not 

familiar 

107 22.5% 
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Q22_2_1 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Academic Advisor 

Have 

used 

269 56.5% 

  Have not 

used 

115 24.2% 

Q22_2_3 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Career Services Center 

Have 

used 

98 20.6% 

  Have not 

used 

284 59.7% 

Q22_2_5 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Counseling Center 

Have 

used 

34 7.1% 

  Have not 

used 

345 72.5% 

Q22_2_6 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Library 

Have 

used 

336 70.6% 

  Have not 

used 

46 9.7% 

Q22_2_7 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Math Tutoring Center 

Have 

used 

46 9.7% 

  Have not 

used 

334 70.2% 

Q22_2_2 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Office of Academic Enrichment 

Have 

used 

90 18.9% 

  Have not 

used 

290 60.9% 

Q22_2_12 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Online Academic Workshops 

Have 

used 

88 18.5% 

  Have not 

used 

289 60.7% 

Q22_2_8 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Student Health Center 

Have 

used 

196 41.2% 

  Have not 

used 

185 38.9% 

Q22_2_4 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Study Abroad Program 

Have 

used 

25 5.3% 

  Have not 

used 

355 74.6% 
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Q22_2_9 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Undergraduate Research Office 

Have 

used 

14 2.9% 

  Have not 

used 

368 77.3% 

Q22_2_10 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Wellspring 

Have 

used 

15 3.2% 

  Have not 

used 

367 77.1% 

Q22_2_11 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. USE-Writing Center 

Have 

used 

74 15.5% 

  Have not 

used 

309 64.9% 

Q23_1_6 For each of the following resources indicate whether you are familiar with the resource and if you have used it (in-

person or online) during your first semester at UD. : Did you...-How your actions can impact your health. 

Yes 369 77.5% 

  No 23 4.8% 

Q23_1_7 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: Did you...-

How your personal decision making impacts your ability to attain your academic goals. 

Yes 363 76.3% 

  No 27 5.7% 

Q23_1_8 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: Did you...-

Experiences that contribute to your understanding of what it means to be a respectful and contributing member of a 

diverse community and global society. (Members of a global society realize that their own world view is not the only 

point of view on a subject.) 

Yes 346 72.7% 

  No 45 9.5% 

Q23_1_9 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: Did you...-

How to create an academic plan of courses or list the learning opportunities that you wish to participate in while 

attending UD 

Yes 337 70.8% 

  No 52 10.9% 

Q23_2_6_1 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your actions can impact your health.-During First Year Seminar 

Selected 342 71.8% 

Q23_2_6_2 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your actions can impact your health.-In Another Course 

Selected 33 6.9% 

Q23_2_6_3 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your actions can impact your health.-Other 

Selected 56 11.8% 
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Q23_2_7_1 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your personal decision making impacts your ability to attain your academic goals.-During 

First Year Seminar 

Selected 327 68.7% 

Q23_2_7_2 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your personal decision making impacts your ability to attain your academic goals.-In 

Another Course 

Selected 61 12.8% 

Q23_2_7_3 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-How your personal decision making impacts your ability to attain your academic goals.-Other 

Selected 53 11.1% 

Q23_2_8_1 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-Experiences that contribute to your understanding of what it means to be a respectful and 

contributing member of a diverse community and global society. (Members of a global society realize that their own 

world view is not the only point of view on a subject.)-During First Year Seminar 

Selected 307 64.5% 

Q23_2_8_2 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-Experiences that contribute to your understanding of what it means to be a respectful and 

contributing member of a diverse community and global society. (Members of a global society realize that their own 

world view is not the only point of view on a subject.)-In Another Course 

Selected 52 10.9% 

Q23_2_8_3 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, where 

{Select ALL that Apply}-Experiences that contribute to your understanding of what it means to be a respectful and 

contributing member of a diverse community and global society. (Members of a global society realize that their own 

world view is not the only point of view on a subject.)-Other 

Selected 62 13.0% 
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Q23_2_9_1 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, 

where {Select ALL that Apply}-How to create an academic plan of courses or list the learning opportunities that 

you wish to participate in while attending UD-During First Year Seminar 

  298 62.6% 

Q23_2_9_2 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, 

where {Select ALL that Apply}-How to create an academic plan of courses or list the learning opportunities that 

you wish to participate in while attending UD-In Another Course 

Selected 52 10.9% 

Q23_2_9_3 Please indicate whether you have had the opportunity to explore the following in your First Year Seminar: If so, 

where {Select ALL that Apply}-How to create an academic plan of courses or list the learning opportunities that 

you wish to participate in while attending UD-Other 

Selected 52 10.9% 

Q24_1_TEXT Please describe how your Peer Mentor taught about safer sexuality, domestic violence, alcohol awareness, or 

conflict resolution that you thought was helpful to you or your fellow students.-Safer Sexuality & Domestic 

Violence 

Open-ended 

text response 

    

Q24_2_TEXT Please describe how your Peer Mentor taught about safer sexuality, domestic violence, alcohol awareness, or 

conflict resolution that you thought was helpful to you or your fellow students.-Alcohol Awareness 

Open-ended 

text response 

    

Q24_4_TEXT Please describe how your Peer Mentor taught about safer sexuality, domestic violence, alcohol awareness, or 

conflict resolution that you thought was helpful to you or your fellow students.-Conflict Resolution 

Open-ended 

text response 

    

Q24_3_TEXT Please describe how your Peer Mentor taught about safer sexuality, domestic violence, alcohol awareness, or 

conflict resolution that you thought was helpful to you or your fellow students.-Any other well taught topic 

Open-ended 

text response 
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Q25_1 Please select the choice that best reflects your level of agreement with the following statements:-I feel that the FYS should 

be graded and not Pass/Fail 

Strongly 

Disagree 

204 42.9% 

  Disagree 76 16.0% 

  Neither 

Agree nor 

Disagree 

32 6.7% 

  Agree 27 5.7% 

  Strongly 

Agree 

34 7.1% 

Q25_2 Please select the choice that best reflects your level of agreement with the following statements:-I feel the FYS should 

remain Pass/Fail and not be a graded class 

Strongly 

Disagree 

10 2.1% 

  Disagree 15 3.2% 

  Neither 

Agree nor 

Disagree 

27 5.7% 

  Agree 58 12.2% 

  Strongly 

Agree 

263 55.3% 

Q26 University of Delaware has an expectation that students become "contributing global citizens" by engaging in various 

learning opportunities provided during their time at the university. "Global Citizenship" is an awareness of the world as a 

global community recognizing the rights and responsibilities of citizens within it.  Describe an activity that you participated 

in during your FYS that helped you to become a global citizen. 

Open-

ended text 

response 

    

Q27 Did your First Year Seminar course have a theme this year? If so, please describe that theme. Open-

ended text 

response 

    

 

 


